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Sparking Conversations About Equity… 
In this very difficult work of making the education our children receive more 
positive, equitable, and inspiring, we are faced with the question:  

How do we begin? 

And that one question leads to many more...How do we ensure that all children 
grow up knowing that they are absolutely amazing and that the world wouldn't 
be the same without them? How do we help our children find and value their 
unique identity? How do we make certain that equitable educational 
opportunities are available to all? How do we inspire reflection about our own 
truths and abilities? How do we arrive at a few central but essential 
tenants/beliefs that unify and inspire? How do we share data and details without 
negativity and blame? How do we share the awe-inspiring work of our 
educators without diminishing the dire need for change?  

None of these questions are easily answered. And that is why we have a task to 
put forth to all of you… 

Appreciate that the ideas and stories shared in these newsletters are a step. We 
do hope it is a step in the right direction but know it is a small step nonetheless. 
Further, we ask that you begin to talk about the notions of equity and inequality. 
Ask the above questions of yourself, and talk about them with others. Listen and 
learn from your students, peers, friends, and community.  

Lean in with us on this journey, and let our work spark conversations about what 
we know needs to change. Be a positive leader for equity! Because we all know 
that the best leaders do not inspire followers; they create more leaders.  

! NEP Coaching for Equity at Serna with all Training Specialists  

! Administrative Regulations Committee meeting to draft new discipline guidelines 

! PBIS schools creating and refining tools to gather and analyze discipline data 

! CASEL consultants touring schools on the following days: January 25-28 and February 16-18  

Upcoming Events 
Saturday Session #1 for 
Restorative Justice Demo Sites 
 
NEP/Site Admin Meeting: 
Building Equity Competencies 
 
SEL Cohort IV @ Serna  
 
SEL Leadership Team @ Serna 
 
Saturday Session #2 for 
Restorative Justice Demo Sites 

Inspiring Equity in Education 
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1/20 
 

 
1/26 

 
1/28 
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An excerpt from “Two Camps of Behavior Management” written by Jim Dillon 

http://smartblogs.com/education/2015/12/17/2-camps-of-behavior-management/ 
 

Several years ago I visited the spring training camps for two baseball teams in Florida. The first camp had security guards and 

anchor fences separating players from the fans. When a player finished a workout and walked over to sign autographs through the 

fence, fans would frantically rush over and almost trample those who moved too slowly. The guards would immediately come over 

to keep them in check. The second facility, however, had very few fences, more open spaces and no visible security guards. It was 

also filled with fans. The players’ space was marked off by tape. When a player was ready to sign autographs, the fans calmly 

lined up and waited their turn. 
 

If I had only visited the first camp, I probably would have concluded that all camps need fences and guards to keep fans in check. 

You can imagine my surprise when I visited the second camp. How was it possible that the fans acted so responsibly? 

Most of us would probably attribute the difference in behavior to the teams having different types of fans. Social psychologists, 

however, would cite research for a different explanation: people’s words and actions are highly influenced by the hidden 

messages the environment communicates to them about who they are. The environment projected an identity onto the fans that 

then governed their behavior, hence, each camp created a very different type of fan behavior. 
 

The first camp said to the fans: you are unruly people who can’t be trusted to control your behavior so we need fences and guards. 

The fans assumed this identity and acted accordingly; they didn’t need to control themselves; the fences and the guards did. 

Unfortunately, this behavior only verified that assumption, so removing the fences and guards would only result in chaos; it would 

also be considered irresponsible. 
 

The second camp said to the fans: you are responsible people who understand the purpose of spring training and will adjust your 

behavior accordingly. Since there were few visible external controls around them, the fans constrained their behavior and figured 

out how to get autographs in a responsible way. In that situation responsible and considerate behavior was the social norm. 

These two camps and their underlying assumptions are illustrative of two different approaches for how we educate our students. 

One approach, typical of most schools, operates on the assumption that students need to be controlled in order to learn. This — 

what I refer to as “the control to learn” assumption — is so deeply ingrained in the structure of our schools that is it almost 

impossible to see. Adult behavior towards students is dictated by an unspoken fear of losing control of the students. Even when 

schools shift to positive programs, using rewards and incentives to replace punitive consequences, the underlying message to 

students is the same: you are people who need external controls in order to act responsibly. Students, like the fans in the first 

camp, assume this identity and act accordingly, thereby, justifying the existence of the external controls. In addition, when an 

external control fails to work and some students don’t comply, adults adjust the external controls. Seldom, if ever, is the 

assumption about students ever questioned. 
 

Don’t we owe it to our students to at least consider the possibility that what we see and believe about them might be the result of 

the assumptions that have been projected unto them? Could it be that schools have created the type of behavior that they then 

seek to control? (…Continued…) For as the second training camp showed me, if you change the way you look at people and what 

you believe about them, you will treat them differently. When that happens, people change themselves for the better, without 

having to be externally changed or controlled. 

 
Please visit the link above to read the article in its entirety, or contact the Equity Department for a direct link. 

Dig Deeper: The Social Psychology of Education 
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The school-to-prison pipeline is a national crisis.  School districts across the country have employed discipline policies that 
have pushed students out of the classroom and into the criminal justice system. Can we take actions to reroute this pipeline 
in SCUSD? The answer is yes. The district is taking big steps to make school more positive, inclusive, and restorative for all 
students. 
 
In June of 2014, the Board of Education created a new discipline policy in SCUSD.  This policy embraced a restorative 
approach to school discipline.  A team of principals, teachers, and community members is currently working on 
administrative regulations that will shift the thinking and practices around school discipline.  The new board policy asks 
schools to look at discipline data on a monthly basis.  Schools will look for trends and patterns around race, gender, ability, 
types of misconduct, and where wrong-doing occurs on the campus.  The administrative regulations team is also 
developing a data discussion guide that will help school sites study and make sense of discipline data, which will include 
reflective, provocative questions.  Sites will be asked to reflect on their practices in an effort to reduce disproportionality, 
punitive responses to misbehavior, and school push-out.   
 
The Administrative Regulations workgroup is also working on creating a positive restorative discipline framework.  This 
framework will help school sites implement practices that are fair, consistent, and individually customized to student needs 
while still ensuring school safety. 
 
As required by board policy, the administrative regulations will be grounded in restorative practices, which put repairing 
harm done to relationships and people above the need for assigning blame and dispensing punishment.   
 
The workgroup understands that any significant shift in practice requires a team approach.  Teachers and school staff will 
need significant support and training if we are to keep kids in school where they belong.  Therefore, we are also 
developing plans for professional development around these tough concepts. We know that a less punitive and more 
restorative approach builds relationships, trust, and sense of purpose, which leads to keeping kids in school and 
dismantling the school-to-prison pipeline.   
 
Special thanks to the following individuals who have been invited to serve on the AR team: Stacey Bell, John Borsos, Raoul 
Bozio, Reggie Brown, Stephan Brown, Stacy Boulware Eurie, Tuan Duong, Stan Echols, Irene Eister, David Fisher, Shonna 
Franzella, Isabel Govea, Eracelo Guevara, Doug Huscher, Tarik McFall, Nikki Milevsky, Jim Peterson, Carl Pinkston, Martin 
Ramirez, Danny Rolleri, Victoria Stolinksi, Darryl White, Vince Wolfe, and Matthew Schlager. 

Dig Deeper: Our New Discipline Administrative Regulations 

  

For Adults: Better Than Carrots or Sticks 

In this book, longtime educators and best-selling authors 
Dominique Smith, Douglas Fisher, and Nancy Frey 
provide a practical blueprint for creating a cooperative and 
respectful classroom climate in which students and teachers 
work through behavioral issues together.  

After a comprehensive overview of the roots of the 
restorative practices movement in schools, the authors 
explain how to: 1) establish procedures and expectations for 
student behavior that encourage the development of 
positive interpersonal skills; 2) develop a non-
confrontational rapport with even the most challenging 
students; and 3) implement conflict resolution strategies that 
prioritize relationship building and mutual understanding 
over finger-pointing and retribution. 

This book will prepare teachers at all levels to ensure that 
their classrooms are welcoming, enriching, and constructive 
environments built on collective respect and focused on 
student achievement. 

This summary is an excerpt of the back cover of the book itself. 

For Kids: One written by Kathryn Otoshi 
Review written by Sofia, age 10 

 

The book One is filled with simple illustrations 
and few words, but it has a strong message and 
makes a big impact on its readers. The story is 
about bullies and how to stand up to others if 
you or someone around you is having trouble. 
The author shows you that if you stand up, your 
life will be better!  
 
In this book, the color blue  
is being bullied by the  
color red. At first, the other 
colors are scared to stand  
up for blue. Then the  
number one comes along 
and changes everything… 
Want to find out how?  
Read the book One! 

Inspiring Equity in Education                               January 2016 
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Focus On: Restorative Practices at Oak Ridge Elementary School 
Written by guest author: Tiffany Wilson 

Inspiring Equity in Education                                     January 2016 

The story is a familiar one. Johnny has lost his temper again on the football field. It seems incredulous and exhausting 
when we see him sitting in that office chair AGAIN. After all the time we spent last week explaining to him why he 
can’t punch someone in anger on the field, the meeting we had with his mom and the days we had him stay away 
from the field when he returned from the suspension. Through that all, somehow here he is again, for the SAME 
problem. The story is all too familiar at your school, at my school and frankly at any school in America. And it only 
takes a couple of Google searches to see where the story goes from here. If he is African-American, there is a one in 
three chance that he will end up incarcerated in his lifetime. If he is Hispanic or Latino the chance is one in six.  Once 
he hits three suspensions, there is a 49% chance that he will eventually drop out of school, according to a new report 
out of John Hopkins University. 

How do we change this narrative? What if that punch was scientific? How do we keep our schools safe while still 
helping Johnny succeed on his own educational journey? These are questions we have been grappling with as a staff 
at Oak Ridge. 

This summer, staff spent time learning about the brain science behind the biological reason each of us acts the way 
we do when facing a situation. The study of brain science is relatively new in the field of educational research. We 
closely examined the emotional brain known as the limbic system. In a nutshell, in any situation, the emotional part of 
our brain is the first to react. It is always scanning for threats and rewards. The more stress we are carrying in our life, 
the more alertly it scans. When it perceives a threat, it sends a signal to our amygdala. Our amygdala has one 
function and that is preparing our body for fight or flight in response to anything that threatens our physical or social 
safety. These emotional parts of our brain rely on our hippocampus to determine when to react and when to 
relax. Here is the kicker though: think of the hippocampus as a filing cabinet that holds all of our memories, positive 
or negative. Our brain uses those files to determine our reaction in any situation. So the more negative memories in 
our filing cabinet, the more threats our emotional brain perceives. When our amygdala is on guard, it literally blocks 
the functioning of the portion of our brain normally responsible for logical decision-making. This makes the cycle of 
behaviors that Johnny is in scientifically difficult to break. Notice that it is “difficult,” but not “impossible.” 

As a staff, we feel the key to breaking this cycle is through restorative practices. Simply put, this means that we 
believe that conflicts are best resolved when a sense of community can be restored among those affected. We feel it 
is critical when students can understand how their actions made an impact on others in their community. By thinking 
about the science and attaching the deep belief that all of our students are more than the worst deed they have done, 
we - as a staff - can root ourselves in making decisions “with” students rather than “to” students.  In the words of one 
fourth grade boy, that we could very easily call Johnny: “It feels scary at first because you have to talk about your 
feelings, but then you get it out and you pause and think about the other person and you both feel better that you 
understand. Then we can be friends again.” And in the end, isn’t that what we are preparing our students for…a 
world where, when problems arise, they have the tools to face them even when it feels scary?  And when that student 
talks about how he feels better that he understands, that is his hippocampus building a very different kind entry in his 
file cabinet.  With time and patience from adults who are restorative with him, one entry at a time, we believe that we 
can change the narrative for Johnny and so many other students. 


