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Attached is the weekly update from School Services of California for your review. 

 

 



DATE: October 29, 2015 
 

TO: Jose Banda 

 Superintendent 
 

AT: Sacramento City Unified School District 
 

FROM: Your SSC Legislative Team 
 

RE: SSC’s Sacramento Weekly Update 
 

With the Legislature out of session, we are focusing this week on 

accountability through a meeting sponsored by the State Board of Education 

(SBE); the recent release of the Legislative Analyst’s Office (LAO) report on 

the 2015-16 State Budget; and the Public Policy Institute of California (PPIC) 

speaker series that will bring together notable political figures in November to 

talk about governing in the Golden State. 

Development of the Local Control Funding Formula (LCFF) Evaluation 

Rubrics Well Underway. Existing law requires the SBE to develop and adopt 

evaluation rubrics that help local educational agencies (LEAs) identify 

strengths, weaknesses and areas needing improvement. While the Evaluation 

Rubrics are not limited to the function of supporting the annual development 

of the Local Control and Accountability Plan (LCAP), the current design 

framework closely aligns with what LEAs are required to consider as part of 

LCAP adoption each year. 

At a stakeholder input session on Tuesday, October 27, 2015, staff provided a 

rubrics development update that includes the creation of a practitioner’s group 

to test components of the rubrics as they relate to (1) relevance in everyday 

planning and program/services implementation to improve student outcomes, 

(2) usefulness of collected and presented data to improve student outcomes, 

and (3) the application of the tool in the local context.  

The Evaluation Rubrics are envisioned to house and display student 

performance data so that LEAs can readily identify strengths, weaknesses, and 

areas needing improvement. Significantly, staff introduced the incorporation 

of “practice standards” as part of the rubric that will prompt deeper inquiry 

around performance data, particularly if the data demonstrates that an LEA is 

not achieving its desired results from action, program, or service. 

The Evaluation Rubrics are one component of the larger state accountability 

system that the SBE is charged with re-envisioning. On that topic, the SBE is 

slated to discuss the transition plan to a new accountability system at its 

November 4-5, 2015, meeting. More information on the proposed plan can be 

found here.

http://www.cde.ca.gov/be/ag/ag/yr15/documents/nov15item11.doc
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More information on the Evaluation Rubrics can be found here. 

LAO Releases 2015-16 State Budget Report. Annually after adoption of the State Budget, the LAO 

prepares its analysis and summary, and The 2015-16 Budget: California Spending Plan was posted to their 

website last week and can be found here. Much of the information included in the report has been covered 

previously and so won’t be repeated here again. However, there is one feature of the Proposition 98 

calculation covered in the report that may be worth review, if for no other reason than it is little known: 

spike protection. 

On page 8 of the report, the LAO notes that “spike protection” kicked in for only the second time in the 

history of the minimum guarantee. What is spike protection? Proposition 98 requires the state to assure that 

revenues to schools in one year are no less than revenue provided under the Proposition 98 minimum 

guarantee in the prior year. In a year in which there is a dramatic increase in Proposition 98 funding that 

may not be sustainable, the guarantee allows the state to ignore a portion of the increase (the “spike”) for 

purposes of determining the minimum for the next year. As luck would have it, 2014-15 surprised everyone 

with an unanticipated increase in Proposition 98 funding that was so large it triggered spike protection. As 

a result, 2015-16 funding for K-14 schools is $424 million lower than it otherwise would have been absent  

this provision—so, now you know. Spike protection protects the state from sudden increases in the 

Proposition 98 obligation that may be unsustainable. 

PPIC Speaker Series: Governing in a Time of Change. Economic innovation, climate change, and 

demographic shifts are altering California’s social, political, and fiscal landscape. On November 19, PPIC 

will host California politicians, past and present, to discuss the “challenges and opportunities of governing 

in a time of change.” The guest list promises an intriguing discussion from different political perspectives, 

including a one-on-one conversation with Governor Jerry Brown (invited), and a moderated panel to 

include Jim Brulte, chairman of the California Republican Party; state Senators Loni Hancock and Carol 

Liu; and former President pro Tempore of the Senate Darrell Steinberg. 

The event is scheduled from noon to 1:30 p.m. on Thursday, November 19, at the Sheraton Grand 

Sacramento Hotel. It can also be viewed via webcast with registration available here. If you’re planning to 

participate, registration is requested no later than November 12. 

 
Nancy LaCasse 
Robert Miyashiro 

  

http://lcff.wested.org/local-control-funding-formula-evaluation-rubrics-examples-october-2015/
http://www.lao.ca.gov/reports/2015/3302/2015-16-spending-plan.pdf
http://ppic.org/main/event.asp?i=1886
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Note: California may be embarking on an experiment of sorts to see if traditionally sequenced or 

integrated high school math instruction is the best approach. 

 

California Districts Moving to New ‘Integrated’ High School Math Pathway 
 

By Jay Harlow 

EdSource 

October 27, 2015 

 

This fall 9th-grade students in virtually all California high schools are taking math classes aligned with the 

Common Core standards. But for many of them there is an additional twist: they are embarking on a 

sequence of courses that represents a significant departure from how high school math has traditionally 

been taught in California and the nation. 

Every district has had to decide whether to stick with a “traditional” sequence of courses in grades  

9-11 (Algebra 1, followed by geometry, then Algebra 2, with some probability and statistics in each course) 

or adopt a new “integrated pathway” that combines and re-orders content from those courses in a three-year 

sequence. 

That sequence is typically simply called Math I, Math II and Math III. Each course includes algebra, 

geometry, probability and statistics that are “integrated” with each other. 

Regardless of which one they embrace, many teachers, schools and districts have been scrambling to find 

appropriate textbooks and supplemental materials, develop lesson plans, and provide professional 

development to teachers aligned with the new standards. 

The state does not keep track of which approach districts are adopting. But an EdSource review of the 

state’s 30 districts with the largest high school enrollments shows that the traditional approach – Algebra 1, 

geometry, Algebra 2 – is still used in 15 of them. The remaining 15 have embraced the integrated  

Math I, II and III pathway. 

Of the six public school districts and the Aspire charter school network EdSource has been closely tracking 

as they implement the Common Core, four districts (San Jose Unified, Fresno Unified, Santa Ana Unified 

and Garden Grove Unified) and Aspire have opted to continue teaching using the traditional pathway. The 

remaining two (Elk Grove Unified and Visalia Unified) are committed to the integrated pathway. 

Which sequence a district adopts has implications for both students and teachers. 

Proponents of the integrated pathway argue that it is academically more effective, and in line with how 

secondary math is taught in Japan, Singapore and other countries where students are performing at a higher 

level than in the U.S. As Phil Daro, one of the architects of the Common Core math standards, pointed out, 

“Math instruction in Japan and other Asian countries is and always has been integrated. The U.S. has an 

integrated approach through 8th grade; it’s only in high school that it has been split apart.” 

“It makes a lot more sense for students to learn some algebra this year and some next year, than to say, 

‘Stop, do geometry and then go back to algebra,’” David Foster, executive director of the Silicon Valley 

Math Initiative, told EdSource last year. 
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Arguments for sticking with the traditional pathway include a lack of new instructional materials to 

implement the integrated pathway and a feeling that the existing course sequence works. That is especially 

the case in districts where most high school graduates have made it to college anyway, and there is a less 

compelling reason to reshape the school curriculum. 

Schools using the traditional approach also are more likely to be able to use textbooks they used 

previously and supplement them with additional Common Core-aligned materials. 

The creators of the Common Core did not endorse either approach. Los Angeles Unified, by far the state’s 

largest district, has decided to stick with the traditional approach for now. Philip Ogbuehi, the district’s 

secondary math coordinator, argued that the traditional sequence “also contains statistics, geometry and 

algebra concepts that are in some ways integrated.” 

In addition, he said that switching to an integrated sequence would have placed significant financial 

demands on the district. “We would have to retrain all the algebra and geometry teachers and change the 

resources that are already in place for the traditional sequence,” he said. 

But sticking with the traditional pathway still presents challenges, as San Jose Unified has found. In 

particular, teachers have to incorporate the Common Core standards into courses they may have been 

teaching for years. During the transition phase, they have been able to use existing textbooks, and have 

“found or made up” additional materials to supplement them, according to Jackie Zeller, director of 

secondary curriculum, instruction and English learner services. 

The district eventually adopted the SpringBoard curriculum, an online and print curriculum developed by 

the College Board for this fall. To get ready, all math teachers received two days of training in the new 

curriculum this summer. “Most teachers like the new standards, but it has been a lot of work,” she said. 

Kern High School District in Bakersfield also has had to adapt its traditional course sequence to be aligned 

with the Common Core math standards. The district’s director of instructional services, Mark Balch, 

described the transition as a “multi-year process,” beginning with the district’s adoption of the Kendall 

Hunt Discovery series textbooks in 2014-15 and establishing task forces of 12 to 20 teachers who have met 

each of the last two summers to plan curriculum units. As a follow-up, each quarter during the school year 

teachers come to the district’s central office for sessions to model new approaches to teaching. 

Some districts are in a transitional stage as they move to an integrated approach. Elk Grove Unified 

implemented Math 1 in the 9th grade last year as a pilot program. This fall it made Math 1 the standard  

9th-grade course, with Math II and III beginning next year for 10th- and 11th-graders. 

As in most districts moving to an integrated sequence, students in 10th grade and higher who already have 

taken Algebra 1 or other courses in the traditional sequence will continue on that pathway, which will be 

phased out as they complete it. The incoming 9th-graders will take the integrated sequence throughout their 

high school career. 

To help prepare teachers for the new approach, the district offered three-day workshops called “institutes” 

for teachers last summer that included training by Houghton Mifflin Harcourt, the publishers of the 

Integrated Mathematics series that Elk Grove will be using. 
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Over the summer the vast majority of the district’s math teachers participated in the workshops, giving 

them time to study how the new standards align with the existing standards. But for those who missed out 

on the summer training, during the coming school year the district is holding 15 after-school workshops, 

which are available to all math teachers in the district. Topics will include geometry for middle and high 

school, using technology in the classroom, geometric proofs, and linear regression. 

San Diego Unified launched the first two courses of its integrated sequence in all its high schools last fall. 

It also offered all its high school math teachers 10 days of release time during the school year to help them 

make the change, including giving them opportunities to collaborate with other teachers. For the new 

course sequence, the district has adopted the Pearson Integrated Math I, II and III texts, but “teachers are 

encouraged to seek out materials to supplement the texts,” said Jim Solo, the district’s executive director of 

leadership and learning. 

Lack of textbook materials this year is one reason Santa Ana Unified is staying with the traditional pathway 

for now. “We found too many problems with the integrated pathway,” said Rick Winchester, the district’s 

executive director of secondary education. 

The district reviewed available textbooks in 2013 but “didn’t find any that met our standards. We have 

rewritten our curriculum maps to meet the Common Core math standards, and will continue using Holt 

textbooks that the district had previously adopted. We wrote a lot of our own curriculum units in other 

areas (where existing texts were not sufficient).” 

Integrated versus traditional “is a conversation we’ll continue to have,” Winchester said. Either approach 

“can be taught effectively, or it can be taught ineffectively. We won’t make the shift until we are 

comfortable that all of our teachers are prepared.” 

 

 

Note: National test results provide fodder for the politics of public education. 

 

California Test Scores In the Cellar 
 

By Sharon Noguchi 

San Jose Mercury News 

October 28, 2015 

 

California students continue to perform near the bottom of states in reading and math, 2015 test results 

released Wednesday show. And even when taking into account factors like the predominance of English 

learners and poor children, a new analysis indicates that the state would still end up in the academic cellar. 

What’s sometimes called the Nation’s Report Card, a sampling of fourth- and eighth-graders in reading and 

math, painted a dismal picture of a state that insists it is prioritizing K-12 education, on which it is spending 

$53 billion this fiscal year. Average fourth-grade math scores place California among the worst, just one 

point on a zero-to-500 scale above New Mexico, Alabama and Washington, D.C. Eighth-graders performed 

a bit better, nearly the same as students in nine states, and above those in five states and the nation’s 

capital. 
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Just 27 to 29 percent of California students were rated proficient in the two subjects. 

Reformers point to the National Assessment of Educational Progress, or NAEP, as proof of public schools’ 

persistent failure. “California’s broken education system continues to fail our kids,” Manny Rivera, a 

spokesman for the advocacy group Students Matter, wrote in an email. “Too many of California’s students 

-- especially low-income and kids of color -- are falling further and further behind, yet our state’s education 

system continues to hum along to a status quo that fails to produce the results our kids deserve.” 

Students Matter has sued to change the state’s rules on tenure, layoffs and teacher dismissal and evaluation. 

But California educators dismissed the scores’ significance. 

The NAEP tests aren’t completely aligned with the Common Core State Standards, the educational regimen 

around which the state is designing its curriculum, state Department of Education spokesman Bill 

Ainsworth wrote in an email. “Consequently, we do not believe they are a good measure of California 

students’ progress.” 

Angelica Ramsey, associate superintendent of the Santa Clara County Office of Education, pointed out that 

some districts have been slow to roll out Common Core, a curriculum that’s more rigorous than previous 

standards. “I think we’re going to see scores continue to increase,” she said. “We’re just not quite there 

yet.” 

Eric Heins, a Pittsburg Unified teacher and president of the California Teachers Association, agreed. 

“We’re doing things so differently in California,” he said. “It’s better to look at the metrics we’re using.” 

The NAEP test, administered early this year to a representative sampling of fourth- and eighth-graders 

nationwide, is the only standardized test given across the nation. Results aren’t released for individual 

students nor for participating schools. Test-takers are chosen at random from a sampling of schools 

reflecting the demographics of the state and nation. 

If there’s good news, it’s that even with wholesale changes in curriculum introduced by the Common Core 

State Standards and new computerized state testing, California students didn’t slip backward on the NAEP 

from 2013, the last time it was administered. The test is unrelated to state Smarter Balanced standardized 

tests. 

An independent study released Monday by the Urban Institute examined states with similar demographics, 

such as growing numbers of students living in poverty. In that study by the institute’s Matthew Chingos, 

California fares somewhat better, posting the 13th-highest gain in scores over a 10-year period. 

But the state’s 2013 scores, which are statistically similar to the 2015 ones, still put the state at the bottom  

in the institute’s analysis: tied for 39th in fourth-grade reading, 44th in eighth-grade reading, 46th for  

eighth-grade math -- and dead last in fourth-grade math. Other states whose students offer a similarly 

challenging demographic mix, such as Florida and Texas, performed far better than California.      

The dismal NAEP showing confounds educators and parents of children excelling academically. Kimberley 

Gilles, who teaches in the high-achieving San Ramon Valley Unified School District, wonders whether 

NAEP scores correlate with the state’s comparatively low per-pupil spending. 
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“We do spend a lot of money on education, but not what we could,” she said. “What bothers me is that 

California says it really wants quality education, but what it really wants, it seems, is quality education on 

the cheap.” 

Others point to strong job protections, like tenure and seniority, that make it difficult to ensure quality 

teaching. Rivera of Students Matter said the state must get serious about improving education, “and that 

includes removing barriers to the most important in-school factor impacting student’s educational  

outcome: an effective teacher in every classroom.” 

To see NAEP scores 

To see all NAEP scores, go to nces.ed.gov/nationsreportcard.To read the Urban Institute’s analysis of  

10 years of previous NAEP scores, go to www.urban.org/research and click on “Breaking the  

Curve: Promises and Pitfalls of Using NAEP Data to Assess the State Role in Student Achievement.” 

 

 

Note: In the future, high stakes testing may be looked back on as an oddity from the early 21
st
 century. 

 

California Is Ahead of President Obama In Reducing Testing in Schools 
 

By Michael Ricketts 

School Services of California, Inc. 

October 16, 2015 

 

California’s efforts to dilute the dominant role of testing in schools – prominently led by Gov. Jerry Brown 

– are getting support from some of the same players responsible for entrenching it in the national education 

reform agenda over the past decade. 

In recent days, both President Barack Obama and Secretary of Education Arne Duncan have called for 

reducing the standardized tests children have to take to 2 percent of their instructional time. 

In California, that would amount to no more than 3.5 days per year out of an average school year of  

180 instructional days. That would be in addition to the quizzes, tests, Advanced Placement exams and 

local district “benchmark” tests that students take on a regular basis throughout the year. 

In a videotaped speech yesterday, Obama said tests shouldn’t take up so much time that they “crowd out 

teaching and learning.” 

“We need to make sure we are not obsessing about testing, that kids are enjoying learning, and teachers are 

able to operate with creativity,” he said. “Learning is a lot more than just filling in the bubble.” 

But California has already moved aggressively in reducing mandatory standardized tests. In fact, State 

Board of Education President Michael Kirst, one of Brown’s closest advisors on education, said that as a 

result of Assembly Bill 484, passed in 2013, the state has eliminated half of the standardized tests students 

were taking. In shifting to the new Smarter Balanced tests aligned to the Common Core State Standards, 

the state dropped nearly all previous state standardized tests. 

http://nces.ed.gov/nationsreportcard
http://www.urban.org/research
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Among the tests eliminated by the state were standardized tests in 2nd-, 9th- and 10th-grade math and 

English language arts, end-of-course math tests in Algebra I, Algebra II, geometry, general math and 

integrated math; all history tests; and end-of-course tests in high school in biology, chemistry, physics and 

integrated science.  

And that was before the latest test-cutting action signed into law by Brown this month – the suspension of 

the high school exit exam for the next several years – and awarding of high school diplomas retroactively 

to all students denied one as a result of failing the exam going back to 2006. 

Kirst said that the state is now essentially only administering standardized tests required by the federal 

government under the Elementary and Secondary Education Act, including 3rd-through 8th-grade and  

11th-grade English language arts and math, as well as science in grades 5, 8, and 10. These are tests that 

are not optional if California still wants to receive federal education aid. “We are basically down to federal 

requirements,” he said. 

However, Smarter Balanced also offers – and the state has paid for – interim tests in math and English 

language arts, which are modeled after end-of-year tests and can be given up to three times during the 

school year. While time-consuming, they are not state-mandated. Districts can decide if they are beneficial. 

AB 484 also asks Superintendent of Public Instruction Tom Torlakson to recommend a new system that 

could include additional state standardized tests, district tests in some subjects and other ways of measuring 

student achievement, such as portfolios of student work. Working with the research agency WestEd, 

Torlakson will present a comprehensive plan to the State Board and the Legislature next March. 

Just last May, sounding strikingly like President Obama yesterday, Brown said “There has to be a balance 

to measurements.” He cited one of the favorite aphorisms of his government, attributed to Albert Einstein: 

“Not everything in life can be measured, and not everything that can be measured is worth measuring.” 

He spoke disparagingly of standardized tests that begin in kindergarten and “get little children at the age of 

5 infected with this idea that everything is measurable, and that they are accountable every day to 

improve.” 

“I can tell you that the idea that you can improve every day for the rest of your life is not true,” he said.  

“I just think there is a bit of a life cycle. Things go up and go down.” 

President Obama’s backtracking on the excessive use of test scores comes after years of California battling 

his administration on that issue. The most visible instance was the state’s opposition to using standardized 

test scores as a significant part of a teacher’s evaluation. 

The state’s refusal to use test scores for teacher evaluation purposes disqualified California for extra points 

in its two failed applications for a share of $4.3 billion in the Race to the Top competition intended to 

promote school and district innovation. 

Two years ago, Duncan insisted that California also administer the old California Standards Tests even 

though it had chosen to give a Smarter Balanced field test instead. He threatened California with the loss of 

possibly billions of dollars in federal aid if it didn’t do both. But the Legislature balked at Duncan’s 

demand for double testing, and Duncan backed down. 
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Yesterday Torlakson welcomed the reduced testing plan put forward by the Obama administration but 

noted that California “has been a leader in trying to limit testing.” 

Over the weekend, Duncan took some responsibility for placing too much emphasis on testing in the 

reforms advocated by the administration. “It’s important that we’re all honest with ourselves,” he said. “At 

the federal, state and local level, we have all supported policies that have contributed to the problem in 

implementation. We can and will work with states, districts and educators to help solve it.” 

Yet when it comes to California, there are still unresolved tensions. California is the only state to have had 

its application for a waiver for some of the most onerous requirements of the No Child Left Behind law 

denied by the Obama administration. As a result, California is one of a handful of states that must still meet 

virtually all the requirements of a law that even Duncan has denounced as “outmoded and broken.” 

It is still far from clear what impact the issues raised by President Obama and Secretary Duncan, who will 

be stepping down from his post at the end of the year, will have on the testing debate, or on California.  

“I have not seen any data to support the magic number of 2 percent,” state board president Kirst said, 

referring to President Obama’s call to reduce testing to 2 percent of instructional time. 

Even more fundamentally, he said he wasn’t even sure “what the definition of tests being used in this 

debate is.”  
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Monday, November 2 

 Executive Cabinet Meeting 

 1:1 Meetings with Cabinet Members 

 Community Meeting:  National Equity Project’s “Listening Campaign” 

 

Tuesday, November 3 

 School Visits (tentatively scheduled for William Land and Bret Harte) 

 Opening of Cal Middle School’s Gym after Renovation/Expansion  

 1:1 Meetings with Cabinet Members 

 

Wednesday, November 4 

 Principals’ Segment Common Core Meetings 

 Meeting with Union Labor Partner (UPE) 

 Operations Cabinet Meeting 

 1:1 Meetings with Cabinet Members 

 Fall Graduation 

 

Thursday, November 5 

 Coffee Chat with Parents at Pacific Elementary 

 Board Meeting Day 

 

Friday, November 6 

 Meeting with Member Rodriguez 

 Board Debrief Meeting 

REMINDER:  I will be traveling to China with a Delegation from College Board that includes County 

Superintendent of Schools, Dave Gordon, from November 9 thru 18, I will present at the November 19 

Board of Education Meeting. 
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Subject: Black Minds Matter 

 

On October 29, 2015 the nonprofit education group, Education Trust - West released a new report 

called Black Minds Matter. This report outlines data that shows at every benchmark from pre-school 

to college Black students face greater challenges than their peers. The report includes examples of 

districts in the state that are addressing these issues, including our own.  Sacramento City Unified 

School District was highlighted for the unique work we are doing in the area of Expanded Learning 

and Men’s Leadership Academy. The report ends with some recommendations, many of which we 

have begun to implement in SCUSD. 

 

The report states Black students are least likely to: become proficient readers by third grade; be 

placed in Gifted and Talented Education Programs; or complete a college degree.  They are at the 

same time most likely to: be suspended or expelled; be identified for special education and take 

remedial, non-credit bearing coursework as college students. 

 

Recommendations for K-12 school leaders include: 

 

1. Provide intensive supports to struggling or highly segregated schools and offer families at 

those schools meaningful ways to be engaged and secure the best educational opportunities 

for their children; 

2. Expand access to early education opportunities, especially for low-income families and 

families of color; 

3. Provide all students, including African American students, rigorous college and career 

preparatory courses and instruction. Provide targeted supports to students who are struggling 

academically; 

4. Improve school climate so that students feel safe, supported and engaged in – rather than 

pushed out of – school; 

5. Offer Black students a full range of health and social services – in partnership with 

community based organizations and other agencies to ensure they are physically, socially and 

emotionally ready to learn. 

6. Meaningfully and deliberately engage African American parent, student and community 

members in school and district decisions. 
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A Black Minds Matter rally will be held on the steps of the California State Capital on Thursday 

November 5,
  
2015 from 10 am – 2 pm. 

 

A link to the report is available at http://bit.ly/1OSFz3l. 
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BLACK MINDS MATTER:

SUPPORTING THE EDUCATIONAL SUCCESS 

OF BLACK CHILDREN IN CALIFORNIA

TOUSSAINT STONE JUGGLES A LOT.  
The 17-year-old attends MetWest High 
School in Oakland. Every day, Toussaint 
balances his academic, personal, and 
leadership responsibilities — driving 
himself and his little sister to school, 
taking English and math courses at the 
local community college, co-chairing his 
school’s Student Leadership Council, 
and playing on the local football team. 

Like many of his classmates, Toussaint 
dreams of college and a rewarding 

career. He speaks of attending Stanford University and pursuing 
a profession where he can speak to and uplift other African 
Americans across the country. Toussaint is better positioned than 
most other Black students in California to achieve this dream. He 
has access to high-quality programs like the Manhood Development 
Program offered through Oakland Unified School District, and his 
small high school offers every student the college-preparatory 
coursework and the personalized supports and academic schedule 
necessary to achieve both college and career readiness. 

We’d bet on Toussaint. He’s maintained strong grades and test 
scores, and he has taken the courses he needs to attend a four-
year university, positioning him well for success in college. And 
Toussaint is not alone: In 2015, about 2,800 Black 11th-graders 
hit the “college ready” mark on the state’s English language arts 
exam, positioning them to directly enroll in college-level courses if 
they attend a California State University. Yet, though it is abundantly 
clear that Black children can achieve at the highest levels, most of 
the data paint a dire portrait of an education system — preschool 
through college — that systematically squanders Black talent.

LEAST LIKELY TO:
•  Become proficient readers by 

third grade;

•  Be placed in Gifted and Talented 
Education programs;

•  Master the mid-level 
mathematics skills that position 
students for success in college-
preparatory math courses;

•  Be placed in a full sequence of 
college-preparatory courses;

•  Complete an Advancement 
Placement (AP) course; 

•  Graduate from high school in 
four years; and

• Complete a college degree. 

MOST LIKELY TO:
• Be suspended or expelled; 

•  Be taught by ineffective teachers; 

•  Be identified for special 
education; and

•  Take remedial, non-credit bearing 
coursework as college students.

At the same time, they are the

Among California’s many racial and 
ethnic groups, Black children, whether 
from upper or lower income families, 
are the
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These data make clear that even now, 60 years after Brown v. Board of Education 
and 50 years after the March on Washington, racial injustice is still a troubling 
hallmark of young, Black lives. As Toussaint and his family know, getting to 
and through college is the best way to achieve a better life. Yet, from the early 
childhood years through college, our systems are rigged to provide less quality 
to the very children who need the most, shortchanging their education and 
obstructing the social mobility of Black Californians. While the Golden State 
boasts wealth and jobs, educational and economic opportunity are far out of 
reach for many of the state’s Black residents. The deaths of unarmed youth by 
law enforcement across the country tell young Black Americans that their lives 
matter less than other lives. And the experiences of Black students in school tell 
them that their minds may matter less, as well.

This report looks at the educational experiences and outcomes of California’s 
Black children, preschool through college. It also highlights numerous examples 
of community, school, and policy efforts to improve those outcomes. We 
conclude with recommendations for state and local education leaders. 

While many California policymakers, educators, community members, parents, 
and students are keenly aware of opportunity and achievement gaps, the reality 
facing Black students calls for much more than just awareness. It calls for a 
movement and political will. To improve outcomes for all California students, we 
must look at education through the lens of race, including the lens of what it 
means to be a Black child in California’s schools today. We must do so not only in 
one report, but through an ongoing, collaborative discussion rooted in what we 
know works, with accountability for our institutions and leaders to reverse these 
dangerous trends.

Our goal is for Black Minds Matter to serve as a rallying point for engagement, 
discussion, and action. We hope that educators, policymakers, students, parents, 
and community members will come together to resoundingly say that Black 
minds really do matter. 

Our goal is for 
Black Minds 
Matter to serve 
as a rallying point 
for engagement, 
discussion,  
and action. 
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  CALIFORNIA’S BLACK STUDENTS

California has the fifth largest Black population in the country and 
is home to about 900,000 African Americans under the age of 25. 
About 373,000 of these young people are students in our public 
K-12 schools, representing 6 percent of the public school population. 
Another 150,000 Black students attend college in California, either at 
a public or private institution. 

Within our K-12 schools, African American students are concentrated 
in just a handful of California’s 58 counties. The counties serving the 
largest concentrations of Black students are Solano, Sacramento, 
Alameda, Contra Costa, and San Francisco. In each of these 
counties, Black children represent at least 10 percent of the K-12 
population. Los Angeles County – the biggest in terms of overall 
population – is home to the largest number of Black students, nearly 
124,000. There, African American students comprise 8 percent of the 
school age population.

Some of these counties have seen dramatic declines in the 
African American student population over the last two 

decades. For example, between 1995 and 2015, Alameda 
County experienced a decline in the Black student 

population from 23 percent to 12 percent, and San 
Francisco County experienced a decline from 18 

percent to 10 percent. 

Sources: U.S. Census Bureau, Population 
Division, 2014; California Department of 

Education, 2014-15 Enrollment; National 
Center for Education Statistics, 

Integrated Postsecondary 
Education Data System

California  
has the fifth  
largest Black 
population in  
the country and 
is home to about 
900,000 African 
Americans under  
the age of 25. 
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POLICIES 
AFFECTING 
CALIFORNIA’S
AFRICAN 
AMERICAN 
STUDENTS 

Over the last 150 years, federal and state laws have played an enormous role 
in shaping the educational opportunities and school conditions faced by Black 
children. From the 1870s to the late 1940s, courts and laws helped exclude and 
segregate Black students. During the Civil Rights era, the pendulum swung 
toward desegregation and affirmative action policies. However, in the 1990s, 
California dismantled affirmative action. In addition, Black children often still 
grow up in highly segregated neighborhoods lacking critical social supports and 
services.1  

In 2001, the federal No Child Left Behind Act demanded that states shed 
light on achievement gaps and hold districts and schools accountable for the 
performance of all student groups. In response, many states and districts 
experimented with a variety of improvement and turnaround strategies. Some 
succeeded; many did not. In 2012, President Obama created the White House 
Initiative on Educational Excellence for African Americans, and in 2014 he 
launched the My Brother’s Keeper initiative. Both of these efforts focus on 
improving opportunities and achievement for African American youth.

Similar efforts have ebbed and flowed in California. Former state superintendent 
of public instruction, Jack O’Connell, asked his P-16 Council to examine 
strategies for closing the achievement gap, and the Council shared its findings 
and recommendations in a 2008 report. While the current administration has 
not anchored its work in this report, other initiatives have echoed some of 
the recommendations. Still, the California Department of Education lacks an 
office, initiative, or committee focused on African American achievement or the 
achievement gap, more generally. 

Instead, leadership is coming from other corners of the state. The Alliance 
for Boys and Men of Color, a coalition of youth, community organizations, 
foundations, and leaders from multiple sectors, pursues policy and system 
reforms that will help boys and men of color in California. The State Assembly 
Select Committee on the Status of Boys and Men of Color has focused 
statewide attention on Black student achievement, in part with its 2012 report 
of policy recommendations. The Assembly has also recently established a 
Select Committee on the Status of Girls and Women of Color in order to draw 
attention to the academic needs of Black girls and young women. In addition, 
many California school districts have created initiatives or offices to support the 
achievement of African American students.

SEE THE TIMELINE ON THE NEXT PAGE.

The California 
Department of 
Education lacks an 
office, initiative, or 
committee focused 
on African American 
achievement or the 
achievement gap, 
more generally. 
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1852 – As part of California’s fugitive 
slave law, the state bans Black children 
from California public schools — even 
though California is a free state.

1872 – Preceding Plessy 
v. Ferguson by 6 years, the 
California Supreme Court, 
in Ward v. Flood, upholds 
segregation as “separate, but 
equal” and supports a public 
school’s refusal to admit a 
Black student.

POLICY TIMELINE: POLICIES AFFECTING BLACK STUDENTS IN CALIFORNIA
Over the last 165 years, federal and state laws have played an enormous role in shaping the educational opportunities and school conditions faced by Black children.

1852    1872    1930    1947    1964    1974

1974 – In Milliken 
v. Bradley, the 
U.S. Supreme 
Court prohibits 
desegregation across 
school district lines, 
causing resegregation 
as white students flee 
to affluent suburban 
districts. 

1964 – Title VI of the Federal 
Civil Rights Act prohibits any 
programs receiving federal funds, 
including public schools, from 
discriminating on the basis of race, 
color, national origin, or sex. 

1947 – After a public school refuses to admit a 
Mexican American student, Mendez v. Westminster 
School District strikes down school segregation in 
California. This case prompts the California Legislature 
to repeal school segregation laws and paves the 
way for Brown v. Board of Education in 1954. 
Nevertheless, school segregation persists due to the 
lack of systemic desegregation efforts and continuous 
discriminatory housing practices.

1930-1950 – 
With the second 
wave of the Great 
Migration, the 
Black population 
explodes in 
California, 
increasing by 500%.
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POLICY TIMELINE: POLICIES AFFECTING BLACK STUDENTS IN CALIFORNIA
Over the last 165 years, federal and state laws have played an enormous role in shaping the educational opportunities and school conditions faced by Black children.

2011 – The California 
State Assembly creates 
the Select Committee 
on Boys and Men of 
Color, releasing its 2012 
Action Plan with 67 
recommendations related 
to health, education, 
employment, violence 
prevention, and youth 
development.

2008 – California State 
Superintendent of Public Instruction 
Jack O’Connell convenes the 
California Pre-kindergarten through 
Higher Education Council, directing 
the Council to release a report with 
recommendations for Closing  
the Achievement Gap.

2015 – The California 
State Assembly creates 
the Select Committee 
on the Status of Girls 
and Women of Color.

1978 – In Regents of the University 
of California v. Bakke, the U.S. Supreme 
Court upholds affirmative action when it 
rules that universities can consider race 
and ethnicity in admissions decisions. 
However, it prohibits schools from using 
specific quotas. 

1978  1995  1999  2008  2009  2011  2015

2009 – The California State Board of 
Education creates an African American 
Advisory Committee to “help better 
understand the issues concerning the 
achievement gap that exists between 
Black students and their counterparts.”

1995 – The University of California 
Board of Regents voted to eliminate 
the use of race in decisions about 
admissions. The next year, California 
voters approve Proposition 209, 
ending affirmative action in all of 
California’s public institutions. As a 
result, between 1995 and 1998, the 
number of African American, Latino, 
and Native American students drops 
by 58 percent at the University of 
California, Berkeley and 53 percent at 
University of California, Los Angeles. 

1999 – California passes the Public Schools 
Accountability Act to hold each California school 
accountable for the academic achievement of all 
students, including ethnic subgroups. Two years later, the 
federal No Child Left Behind Act of 2001 also requires 
that states report data for each subgroup and requires 
action if schools aren’t making progress toward targets.
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THE EARLY YEARS

THE PROBLEM

While many of 
California’s Black children 
grow up in comfortable 
homes with parents 
and caregivers who 
nurture their growth 

and development, many others grow up with parents or caregivers 
who struggle every day under the effects of long-term economic 
and institutional disparities. These young Black children are less 
likely to have access to high quality preschool and early learning 
opportunities. The result? Achievement gaps begin early, even 
before children reach school age.

Inequitable from the Start

Black children are more likely than White children to live in homes 
affected by financial hardship and caregiver instability. More than 
half of California’s Black children live in low-income households, and 
more than a third live below the poverty line, which in 2013 was 
about $23,600 for a family of four.2,3  California’s Black children are 
also overrepresented in foster care: While they make up 6 percent 
of all children in the state, they constitute 22 percent of children in 
foster care.4 

Because of disparities in financial stability, health, and well-being, 
learning gaps appear early. By age 2, low-income children—
regardless of race—are already six months behind their higher 
income peers in language development, and by age 5 they are 
more than two years behind.5 One of the biggest predictors of early 
school success is a child’s vocabulary upon entering kindergarten.6 
Yet, Black and Latino children in California are less likely than their 
White peers to be read to every day (see Figure 1).

ABOUT HALF OF  
YOUNG BLACK CHILDREN  
ARE READ TO EVERY DAY

FIGURE 1: California Children  
Ages 0 to 5 Read to Every Day, 2011-2012 
Source: California Health Interview Survey, 2011-2012
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Limited Access to High-Quality Preschool

Black children are also less likely to attend preschool, with 60 
percent of California’s Black 3 to 5-year-olds enrolled in preschool 
or kindergarten, as compared with 66 percent of White children 
and 67 percent of Asian children (see Figure 2). This is due, in 
part, to limited access. Marginalized neighborhoods often have 
limited preschool options. And while many low-income families 
have access to Family Child Care Centers, Head Start Centers, and 
early education programs offered through local school districts, the 
quality of these programs varies considerably. A national report 
found that California state-funded preschools meet only 4 out of 10 
preschool quality standards.7

Black children are less 
likely than White and Asian 
children to attend preschool, 
due in part to limited access.

LESS THAN 2/3 OF BLACK  
CHILDREN IN CALIFORNIA ARE IN 
EARLY LEARNING PROGRAMS

FIGURE 2: California 3 to 5-Year-Olds 
Enrolled in Preschool or Kindergarten, 2013
Source: Population Reference Bureau, analysis of data 
from the U.S. Census Bureau’s American Community 
Survey 2013 microdata files (Dec. 2014).
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Instead of leveling the playing field early, we underinvest in our state’s future. It 
doesn’t have to be this way. By investing in early interventions, affordable and 
high-quality preschool, and family engagement programs, California can help Black 
children gain access to the resources they need to catch up before kindergarten. 
Specific strategies that work include these:

1.  Making high-quality early learning opportunities available to all children. 
Successful initiatives guarantee free or subsidized preschool to all 4-year-olds, 
provide teachers with coaching and professional development, and monitor 
the quality of preschool programs. Quality preschool matters, because early 
academic, social, behavioral, and physical learning during the first five years of 
life forms the foundation for classroom learning later on. Preschool-age children 
learn early literacy and math skills, as well as executive function and self-
regulation skills that are vital for social, emotional, and academic development. 
Research has found that well-designed, high-quality preschool can positively 
impact school readiness, later academic achievement, high school graduation 
rates, lifetime earnings, and even arrest rates.8

2.  Engaging families of young learners. In the most welcoming early education 
schools and settings, family engagement is a core value. Successful schools 
and programs build upon families’ strengths, address trauma, build trust, and 
encourage engagement. They view a parent as a child’s first and most important 
teacher. They treat parents as partners rather than as obstacles in the way of 
progress, and they build their knowledge and skills so they can more fully and 
confidently participate in their child’s learning.

3.  Offering young black children a healthy start. Successful programs offer 
African American families access to the same resources other families have, 
with some starting these services at birth. Strategies include: providing families 
of new infants a home visit from a nurse or case manager; high-quality health 
care for children and their families; education for parents on child development, 
nutrition, early literacy, and school readiness; and access to developmentally 
appropriate books to support early literacy development.

By investing in 
early interventions, 
affordable and 
high-quality 
preschool, and 
family engagement 
programs, California 
can help Black 
children gain access 
to the resources 
they need to 
catch up before 
kindergarten.

WHAT DOES IT 

TAKE TO CLOSE  

THE EARLY 

LEARNING GAP?
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No one agency or service provider is responsible for 
closing the early learning gap. Indeed, we can only 
prepare children to succeed in school and life if we 
approach this work collectively. The partnerships, 
collaborations, and initiatives described below show 
how and where these effective strategies are being 
put into practice.

Alameda County Fathers Corps 

First 5 Alameda County partners with Alameda 
County’s Public Health Department and Social 

Services Agency to offer the Fathers Corps program, 
which builds the capacity of male service providers to 
support the specific needs of fathers. Developed around 
the Strengthening Families framework, the program 
emphasizes the importance of fatherhood during the first 
5 years of a child’s life. The providers, about 80 percent 
of whom are African American or Latino, receive training 
on topics such as school readiness, child development, 
and community violence. The program has used a train-
the-trainer model to reach 50 male service providers 
working in 25 different agencies across the county. The 
service providers who have participated in this program 
hail from the communities they serve, offering them a deep 
understanding of the fathers and families they assist. 

Statewide: Transitional Kindergarten 

California took a step in the right direction 
when it created Transitional Kindergarten, or 

TK, and made this available to all students who turn 5 
between September 2 and December 2. TK is the first 
year of a two-year kindergarten program run by local 
school districts. It provides an essential bridge from 
pre-K to kindergarten by offering children an additional 
year to develop social, self-regulation, early literacy and 
language, math, and inquiry skills. While it’s an important 
part of the early education solution, TK doesn’t replace 
the need for traditional preschool, which offers greater 
adult support and much smaller adult-to-child ratios.

The City of San Francisco’s Preschool for All Program 

San Francisco makes preschool available to all 
of the city’s 4-year-olds. All families are eligible 

to receive free preschool or partially subsidized tuition. 
Preschool for All has significantly improved preschool 
attendance rates in San Francisco, especially among African 
American and Latino children. The program now serves 
75 percent of all 4-year-olds in Bayview – Hunters Point, 
a neighborhood that has the highest African American 
concentration of all San Francisco’s neighborhoods.9

The Kern County Black Infant Health Program 

The Black Infant Health Program aims to 
improve health and life outcomes among African 

American mothers and babies. The program is offered 
in 15 local health jurisdictions across California and is 
managed by county public health departments. The Kern 
County Black Infant Health Program is one of these and 
serves 100-125 families each year. Participating mothers 
meet weekly in groups both before and after birth in 
order to develop life skills, learn strategies for reducing 
stress, and build social support. Through a partnership 
with the local United Way and NAACP chapter, families 
also receive age-appropriate, sensory books to support 
their children’s early literacy development.

The Alameda County Public Health 
Department’s Building Blocks Collaborative 

The 7-by-12 block neighborhood of Castlemont, 
in East Oakland, is home to one of three national 

Best Babies Zone sites. There, community partners work 
together to provide support for residents and families 
with young children aimed at strengthening community 
health and well-being. The Building Blocks Collaborative 
partners with Youth UpRising (a community transformation 
group), Castlemont High School, and Lotus Bloom–Room 
to Bloom (an early childhood hub on the Castlemont High 
campus). The collaborative also draws on the services of the 
Alameda County Public Health Department’s home visiting 
program, which provides families with children up to 2 years 
of age with a home visit from a nurse or case manager.

Black Child Development Institute–Sacramento 

National Black Child Development Institute’s 
Family Empowerment Program was developed 
to guide and coach parents with children birth 

through 8 years old. The culturally responsive and 
relevant, trauma-sensitive curriculum builds the capacity 
of parents to advocate for their children in school and 
support their children’s learning. The program has 
been piloted in the Sacramento Affiliate, and other 
communities within the National Affiliate Network,  
and it will launch nationwide in 2016.

ALAMEDA
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ALAMEDA
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THE SCHOOL YEARS

THE PROBLEM

Black children often begin kindergarten already behind. Yet, instead 
of organizing our K-12 school systems to ameliorate that problem, 
these children get less in school too. This is just the opposite of 
what our education systems should be doing. In this section, 
we describe the barriers and disparities currently faced by Black 
students, along with the resulting achievement gaps. In the next 
section, we turn to strategies for correcting these inequities. 

Challenging Learning Environments 

California’s Black students — along with Latino students — often 
attend highly segregated schools. The typical Black student attends 
a school where nearly 70 percent of his peers are Black or Latino, 
and just over 65 percent are poor. (See Figure 3.) Black and Latino 
students are also more likely than their peers to attend schools with 
low test scores and graduation rates. Indeed, an African-American 
student is eight times more likely to attend one of the state’s 
lowest performing schools than a White student.10

BLACK STUDENTS OFTEN ATTEND 
HIGHLY SEGREGATED SCHOOLS

FIGURE 3: Percentage of Black, Latino, 
and American Indian children, and 
percentage of low-income children, in 
schools attended by the typical student 
of each race in California, 2013
Source: Adapted from report, Segregating California’s 
Future (The Civil Rights Project, 2014).11

% of Students that are Black, Latino 
or American Indian
% Low Income Students

TYPICAL BLACK STUDENT’S SCHOOL
69% 66%

TYPICAL LATINO STUDENT’S SCHOOL
75% 71%

TYPICAL WHITE STUDENT’S SCHOOL
38% 39%

TYPICAL ASIAN STUDENT’S SCHOOL
41% 44%
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African American students are far more likely to be chronically absent, 
meaning that they miss 10 percent or more of school days — a critical loss 
of instructional time that often causes students to fall further behind. One 
estimate is that 20 percent of Black elementary school students are chronically 
absent, as compared with 8 percent of White and Latino students, and 2 
percent of Asian students.12

Students also can’t effectively learn if they don’t feel safe. Yet, California’s Black 
students are twice as likely as their White peers to feel unsafe or very unsafe 
at school (see Figure 4). Black students are also more likely to face disciplinary 
action. They are three times as likely as White students to be suspended and 
expelled, with both boys and girls disproportionately affected (see Figure 5). 
While boys are more likely than girls to be suspended, national data reveal 
that Black girls are suspended six times as often as their White counterparts.13  
These disciplinary tactics exclude students from learning, take a toll socially 
and emotionally, contribute to disengagement from school, and are frequently 
a precursor to encounters with law enforcement or the juvenile justice system.

Researchers find that teacher bias and discrimination at least partly explain 
these disciplinary disparities. One study found that teachers more quickly 
develop negative responses to student behavior when those students are 
Black.14 Another found that teachers are more likely to suspend a student who 
conducts a minor offense like using a cell phone or violating the dress code if 
that student is Black.15

BLACK STUDENTS ARE TWICE AS  
LIKELY AS WHITE STUDENTS TO  
FEEL UNSAFE AT SCHOOL

BLACK STUDENTS ARE THREE TIMES  
AS LIKELY AS WHITE STUDENTS  
TO BE SUSPENDED

FIGURE 4: Percent of California students feeling 
unsafe or very unsafe at school in grades 7, 9, and 11.
Source: California Department of Education

FIGURE 5: Percent of California students 
suspended at least once in 2013-2014
Source: California Department of Education
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Inequitable Access to Quality Curriculum and Instruction

Teachers are the most important in-school factor in improving student achievement.16 
But unfortunately, students in the state’s most segregated schools are taught by less 
experienced, less qualified, and lower paid teachers.17 Our own research has found that 
high-poverty schools are more likely than low-poverty schools to experience teacher 
layoffs during tough budget times, and that African American and Latino students are 
twice as likely as their White and Asian peers to be taught by one of the district’s least 
effective teachers.18

California’s Black students are twice as likely as White students to be identified for 
learning disabilities, and more likely to be identified for special education in general.19  
Conversely, White students are nearly three times as likely to be identified for Gifted 
and Talented Education (GATE).20 Many referrals to special education for learning 
disabilities could be avoided by correctly identifying and addressing students’ academic 
needs. Unfortunately, once identified for special education, correctly or not, students 
rarely catch up to their peers.21

In high school, Black students have less access to challenging college-preparatory classes, 
such as Advanced Placement (AP) and rigorous math and science courses (see Figure 
6). This is in part because Black students are more likely to attend schools with fewer of 
these course offerings. Often, their high schools offer the classes yet choose to steer 
students of color away from these courses and into less rigorous tracks that offer a 
smattering of remedial academic courses and disjointed electives, sometimes under the 
guise of career and technical education.22 As a result, only 31 percent of African American 
12th grade graduates take and complete the “A-G” coursework necessary to be eligible 
to apply to the University of California or California State University (see Figure 7).

Black students not only have less rigorous core academic content, but they also have 
less access to a broad and enriching curriculum: They are more likely than their peers 
to attend schools with fewer resources like guidance counselors, librarians, science 
labs, art, and music instruction, and they have fewer out-of-school time learning 
opportunities. Most harmful of all, they too often encounter low expectations. Indeed, 
study after study has found that teachers hold lower expectations for students of color 
and low-income students, even though a teacher’s expectations and perceptions can 
predict and even influence students’ later school outcomes.23  

Black students 
not only have 
less rigorous 
core academic 
content, but 
they also have 
less access 
to a broad 
and enriching 
curriculum.

BLACK STUDENTS ARE UNDERREPRESENTED  
IN RIGOROUS COURSES

FIGURE 6: Race or ethnicity of California high school students in rigorous 
coursework, as compared with race or ethnicity of students overall
Source: Civil Rights Data Collection, 2011-12. U.S. Department of Education, Office of Civil Rights, Analysis 
by Education Trust-West.
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Study after 
study has 
found that 
teachers 
hold lower 
expectations 
for students  
of color. 

A teacher’s 
expectations 
and perceptions 
can predict 
and even 
influence 
students’ 
later school 
outcomes.

Persistent Achievement Gaps

It’s clear that African American students face myriad obstacles during their school 
years. As a result of these barriers, outcomes are far worse for Black students than for 
most other students.

When we look at California’s newest test scores — or indeed, any set of state or national 
test scores — Black children consistently lag behind their White and Asian peers, 
and marginally behind their Latino peers (see Figure 8). On the most recent test 
results, non-low-income Black students perform about the same as low-income white 
students.24  The achievement gaps evidenced by California’s new Common Core-aligned 
assessment make these disparities particularly apparent and should create concern 
and urgency around the need to support Black children in realizing the more rigorous 
demands of the new state standards.

LESS THAN ONE THIRD OF BLACK STUDENTS COMPLETE THE 
A-G COURSES REQUIRED TO BE ELIGIBLE FOR A UC OR CSU

ACHIEVEMENT GAPS FOR BLACK STUDENTS  
EVIDENT IN NEW STATE TEST RESULTS

FIGURE 7: Percent of California 12th grade graduates completing the A-G course 
sequence, 2014
Source: California Department of Education 

FIGURE 8: Percent of California’s third, eighth, and 11th-graders meeting or 
exceeding standards in English language arts on the 2015 California Assessment 
of Student Performance and Progress                   Source: California Department of Education 
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Dropout rates are far higher for Black students than for other students, and conversely, 
graduation rates are lower. In fact, the gap in graduation rates between African 
American students and their White peers is 20 percent, and the gap between African 
American and Asian students is an astounding 24 percent (see Figure 9). 

Overall, 68 percent of California’s Black students graduate from high school in four 
years. But this state-level figure masks enormous variability at the school level. Most 
high schools actually exceed this 68 percent figure. In fact, three-quarters of traditional 
high schools graduate 80 percent or more of their Black students. The really abysmal 
graduation rates are found in the most segregated high schools. In addition, Black 
students are disproportionately found in alternative schools like continuation schools, 
juvenile court schools, and others. While the state does not publicly report graduation 
rates for these types of high schools, the missions of these schools and the limited 
data available suggest that their graduation rates are quite low. 

Dropout rates 
are far higher 
for Black 
students 
than for other 
students, and 
conversely, 
graduation 
rates are 
lower. 

1 IN 5 BLACK HIGH SCHOOL STUDENTS  
IN CALIFORNIA DROP OUT

FIGURE 9: 2014 Cohort graduation and dropout rates
Source: California Department of Education. Note: “Other” includes students who are still enrolled and those 
who have completed high school without a diploma. Data may not sum precisely to 100 due to rounding.
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Across California and the nation, we find schools and districts closing 
opportunity and achievement gaps for Black students. Many of these also 
serve concentrations of students from low-income families and above-
average concentrations of African American students. For example, at 
Laurel Street Elementary in Compton, students — almost all of whom are 
either Latino or African American, most of whom are low income — are 
learning challenging material. 

On the first-year administration of the Smarter Balanced assessment, 
the percentage of Laurel Street’s third-grade Black students who met or 
exceeded state standards surpassed the state’s proficiency rates for all 
students, regardless of race, in both math and English language arts. And 
at the ethnically diverse Bridgeway Island Elementary in West Sacramento, 
eighth-grade Black students not only surpassed state proficiency rates for 
all students in both subjects, but also posted some of the highest scores 
in the state for Black eighth graders: 62 percent meeting or exceeding 
standards in math, and 54 percent in English language arts. 

Finally, students at Kearny Digital Media and Design in San Diego—15 
percent of whom are Black and 70 percent of whom are low-income—are 
learning in a thematic, interdisciplinary, project-based environment. Every 
student in the class of 2014 graduated from high school in four years, and 
on the first year administration of Smarter Balanced, 67 percent of Black 
eleventh graders met or exceeded English language arts standards.25

IT DOESN’T HAVE TO BE THIS WAY
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WHAT DOES IT TAKE TO CLOSE THE 

OPPORTUNITY AND ACHIEVEMENT GAPS?

There is plenty of evidence — both from research and from schools like those 
highlighted in this report — on what it takes to disrupt disparities and close 
gaps. Many educators offer students the opportunity to engage in rigorous, 
relevant, and equitable learning opportunities. And many schools and districts, 
in partnership with nonprofit organizations and community partners, are building 
programs that engage Black students in school; support them physically, socially, 
and emotionally; and boost their academic achievement. Strategies that work 
include these:

1.  Offering and ensuring academic relevance, rigor, and supports. High-
performing schools and districts offer all students access to enriching learning 
opportunities that allows them to stretch their thinking, expand their content 
knowledge, and build and refine their academic skills. These schools and 
districts remove barriers to entry into honors, GATE, A-G, and AP courses, and 
dismantle harmful systems of tracking. 

     Effective educators make instruction relevant to students from diverse 
backgrounds, and they offer immediate academic interventions and supports 
when a student is struggling or behind in credits. They also recognize that 
some African American students who speak a dialect different than what 
educators expect — often called Standard English Learners — may need 
extra supports to master the significant reading and writing demands of the 
new Common Core standards. At the same time, the new focus on literacy 
may help close the language gap for these students — something too easily 
overlooked under our old standards and assessments.

2.  Ensuring equitable access to effective educators. High-performing schools 
and districts recruit, support, and recognize effective teachers — and ensure 
that students of color have equitable access to these teachers. They offer all 
teachers the supports they need to teach our new, more rigorous standards. 
In addition, they show teachers how to address cultural and linguistic diversity 
while maintaining high expectations for student performance. These schools 
and districts train teachers to infuse racially, linguistically, and culturally 
responsive practices into their work with students, families, and coworkers. 
This approach recognizes that teachers don’t automatically know how to 
deal with issues of race. In Berkeley Unified School District, teachers receive 
training from colleagues who have been tapped as “equity teacher leaders,” 
and principals participate in professional learning communities to discuss 
issues of equity. 

High-performing 
schools and districts 
offer all students 
access to enriching 
learning opportunities 
that allow them to 
stretch their thinking, 
expand their content 
knowledge, and 
build and refine their 
academic skills.
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 3.  Extending learning time. Learning opportunities outside of the school 
day allow students to enrich their learning, catch up if academically 
behind, gain important life skills, and receive support and encouragement 
in a safe and structured environment. Black students — both those who 
struggle academically and those who are high performers ready for greater 
challenges — are among the many children who stand to benefit from 
extended learning during the summer and after school. 

      Black Girls CODE and the CAAAE Greene Scholars Program are two 
examples of Bay Area programs that seek to interest Black youth in STEM 
careers through expanded learning time programs. Black Girls CODE 
exposes Black girls ages 7 to 17 to computer science, robotics, web design, 
and coding. The CAAAE Greene Scholars Program has served about 450 
students, 90 percent of participants have graduated from college in four 
years, and 60 percent have obtained degrees in STEM fields — eight times 
the national average for Black students. In Southern California, L.A.’s BEST 
provides an example of a citywide program that provides free afterschool 
homework assistance, educational enrichment, and recreational activities to 
over 25,000 high-need students.

4.  Improving school climate and fixing school discipline. In order to reduce 
suspensions and expulsions and more positively address student behavior, 
many districts and schools are implementing research-based approaches like 
restorative justice and Positive Behavioral Interventions and Supports (PBIS). 
These practices largely center on increasing communication and actively 
resolving conflicts. 

     In addition, school boards in Azusa Unified, San Francisco Unified, Oakland 
Unified, Los Angeles Unified, Pasadena Unified, Newark Unified, San Leandro 
Unified, and Albany Unified are among those that have recently eliminated 
willful defiance and disruptive behavior as reasons to suspend students.

5.  Providing a broad range of health, wellness, and socio-emotional 
supports. To fully participate in and succeed in school, Black students’ 
physical, mental, and emotional needs must be met.  Many African American 
students — particularly those who come from low-income families or have 
experienced trauma — benefit from support offered by nurses, counselors, 
social workers, and psychologists. All Black students, regardless of economic 
background, can benefit from mentorship and opportunities to engage with 
the community. Addressing physical and mental health problems prevents 
chronic absence, which in turn improves academic outcomes.26

     Research also shows that youth who participate in mentorship programs 
do better in school and are less likely to be involved with substance abuse 
or delinquency.27 Recognizing this, school districts across the state of 
California are partnering with organizations like The 100 Black Men of 
America, Concerned Black Men of Los Angeles, and Big Brothers Big Sisters 
to connect African American youth with mentors, often African American 
community members and leaders. The national program, BLACK GIRLS 
ROCK!, focuses on not only mentorship but also empowerment. Through 
leadership training and arts programming, BLACK GIRLS ROCK! empowers 
teenaged Black girls to lead, innovate, and serve their communities.

Black students 
— both those 
who struggle 
academically and 
those who are 
high performers 
ready for greater 
challenges — are 
among the many 
children who stand 
to benefit from 
extended learning 
during the summer 
and after school. 
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WHERE IT’S HAPPENING: CALIFORNIA SCHOOL 

DISTRICTS MAKING BLACK ACHIEVEMENT A PRIORITY

A growing number of district leaders are investing in programs and personnel to 
meet the specific needs of African American students. California districts like those 
featured here have formed task forces, initiatives, or departments to improve Black 
student outcomes. These state efforts are part of a growing national trend to address 
opportunity gaps facing young people of color, especially Black men. These efforts 
include the federal My Brother’s Keeper initiative, and offices for African American 
achievement in major urban districts like Minneapolis Public Schools and the District 
of Columbia Public Schools. 

These districts address not just one of the effective strategies listed in the previous 
section, but many. They recognize that a comprehensive set of solutions is needed in 
order to close opportunity and achievement gaps for African American students.

Oakland Unified established its Office of African 
American Male Achievement (AAMA) in 2010 to 
address the epidemic failure of African American 
male students in the district. To realize this mission, 
says Executive Director Chris Chatmon, the AAMA 
office closely collaborates with staff overseeing 
the district’s community schools partnerships, 
PBIS programs, teacher professional development 
programs, and curriculum development.  

The AAMA’s hallmark program, the Manhood 
Development Program (MDP), enrolls over 400 Black 
male students at 16 schools. The elective course 
is designed to address and counteract the often 
negative narrative about African American males, 
help these students develop a strong sense of self, 
and help close the achievement gap between Black 
young men and their White male counterparts. 
“The teachers push self-transformation, and there 
are hundreds of books on Black history and Black 
culture,” says Toussaint Stone, the student introduced 
at the beginning of this report. “You learn more about 
who you are.”

The curriculum is rooted in African and African 
American history, culture, and excellence. The 
course focuses on preparing students for college 
and careers: Teachers encourage them to complete 
A-G coursework and help them apply to college 
and for financial aid. The AAMA has a mentorship 
component that matches elementary students with 
middle and high school student mentors who serve 
on Student Leadership Councils. Additionally, the 
program seeks to reduce suspension, expulsion, 
and arrest rates by setting high expectations for 
conduct and using PBIS. To date, suspension rates 
for MDP students have decreased by one-third, GPAs 
are higher, and graduation rates have increased by 
10 percent. Overall, the district’s graduation rate 
for African American males has improved each of 
the last three years, from 47 percent in 2011 to 53 
percent in 2014.28 Still, this ranks the district among 
the worst in the state when it comes to Black male 
graduation rates, reinforcing the need for OUSD to 
continue addressing this vulnerable population of 
students.

OAKLAND UNIFIED SCHOOL DISTRICT
OFFICE OF AFRICAN AMERICAN MALE ACHIEVEMENT

OAKLAND
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The San Bernardino Unified School District formed a 
Task Force for African American Student Achievement 
in the summer of 2014. As one of its initial efforts, this 
task force issued a report and recommendations in 
collaboration with the community’s African American 
Education Collaborative — a coalition of nearly a dozen 
community, faith-based, and civil rights organizations. 
The task force found that in San Bernardino City 
Unified, only 67 percent of the African American 
students graduated on time, and 65 percent of all 
African American students were chronically absent. 
They also found that while African American boys 
are just 7 percent of the student population, they 
represent more than half of all suspension incidents.29 

To address these dire statistics, the Task Force 
proposed a collective impact strategy that aims to 

African American students, though less than 
10 percent of the total enrollment of San Francisco 
Unified School District (SFUSD), perform worse 
than their peers across an array of outcomes. Black 
students account for 50 percent of the district’s 
suspension incidents, and just 65 percent of African 
American students graduate compared with 82 
percent of students overall.30

To address these disparities, SFUSD Superintendent 
Richard Carranza commissioned a study in 2013 that 
resulted in the development of an African American 
Achievement and Leadership Initiative and created a 
new grant-funded special assistant position to lead 
the effort. This initiative complements other district 
efforts to support Black students, like the African 
American Postsecondary Pathway Project, which is a 
partnership between the district and community-based 
organizations designed to prepare high school seniors 
for postsecondary options and the workforce.

The African American Achievement and Leadership 
Initiative revolves around three focus areas. First, 

improve outcomes in several school clusters. Action 
Planning Teams of district and school personnel, 
community and business leaders, parents, and 
students are tackling the key focus areas of parent 
engagement, student support, college readiness, 
and cultural competency training. These teams are 
studying the issues, collecting data, and proposing 
specific strategies. For example, one team proposes 
to increase parent awareness and involvement at 
various stages of literacy development in order to 
reinforce learning at school and home. Assistant 
Superintendent Dr. Kennon Mitchell noted that the 
Task Force is also consulting with high-achieving 
Black students and their families to identify and 
replicate the strategies that helped them achieve 
success. 

the district seeks to build community trust. It 
formed an African American Advisory Council 
to monitor student progress and make ongoing 
recommendations, establish stronger partnerships 
with parents, and recruit and retain additional African 
American teachers. Second, the district aims to 
reduce implicit bias by addressing teacher mind-
sets, helping students develop positive identify, 
and infusing culturally relevant pedagogy into the 
curriculum. 

Third, the district plans to identify and replicate 
programs proven to work — like PBIS, Restorative 
Practices, and Response to Intervention. To 
implement these behavioral support programs, 
Behavior Action Teams conduct trainings at school 
sites with faculty, students, and parents on 
best practices for managing student discipline. 
Although this initiative is only in the second year of 
implementation, the percentage of Black students 
suspended in San Francisco Unified fell from 11 
percent in 2012 to 8 percent in 2014 — a decline of 
nearly 200 Black student suspensions.31

SAN BERNARDINO CITY UNIFIED SCHOOL DISTRICT
OFFICE OF EQUITY AND TARGETED STUDENT SUPPORT

SAN FRANCISCO UNIFIED SCHOOL DISTRICT
SAN

FRAN-
CISCO

SAN 
BERNAR-

DINO
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Since 2010, Sacramento City Unified has offered an 
array of youth development programs —both in-
school and through expanded learning — for students 
of color, and African American students in particular. 
These initiatives embrace a social justice framework 
that positions students as agents of change in their 
communities, not merely recipients of service. For 
many of the district’s initiatives, it partners with 
direct service providers from the community. Stacey 
Bell, the district’s youth development director, 
describes these partnerships with culturally relevant 
supplemental service providers as a grassroots 
effort. “We’re interested in working with true cultural 
brokers that are already doing work within the 
community.” Specific programming and the students 
served varies by school site. 

A key program in this effort is the Men’s Leadership 
Academy (MLA), which serves approximately 150 
students, many of whom are African American, 
at eight school sites. Started as a lunch club, the 
program has a vision for graduates to become 
leaders around issues of boys of color. Now a school 
day and afterschool course, the program focuses on 
leadership development, culturally relevant content, 

social justice youth development, and restorative 
justice practices. Knowing that outcomes for girls of 
color are often as devastating as for boys, the district 
has created a parallel Women’s Leadership Academy 
at two sites during the day to mirror MLA’s work but 
with a greater focus on issues related to trauma, 
intimate partner violence, sexual exploitation, and 
teen pregnancy prevention. 

An example of supplemental programming designed 
for African American students is Blacks Making a 
Difference (BMAD). This intensive mentoring and 
support program is offered at school sites with high 
proportions of African American students. The goals 
of BMAD include guiding students to reexamine 
negative stereotypes and establish a more positive 
sense of identity; providing students with academic 
support, including case management; exposing 
students to career development strategies; and 
arranging for students to visit college campuses 
and take culturally responsive college tours. BMAD 
graduates have not only moved onto college but also 
continue to serve their communities by inspiring the 
next generation of scholars. 

SACRAMENTO CITY UNIFIED SCHOOL DISTRICT
SACRA-
MENTO
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COLLEGE AND BEYOND

THE PROBLEM
Although high school dropout rates among Black students are disturbingly 
high, the vast majority — nearly 90 percent — secure a high school diploma 
or equivalent by young adulthood. However, a high school diploma has proven 
insufficient for Black youth to realize the American Dream. The income gap 
between high school and college graduates is growing, exacerbating racial and 
socioeconomic disparities.32  This affects not only individual income earners, but 
also the statewide economy, as California is falling woefully short in producing 
the degree and certificate-holders it needs to remain economically competitive.33  
For Black young adults, these degrees and certificates are too often out of reach. 
Black youth are underrepresented in college, they are more likely than other 
racial groups to require remedial coursework, and are less likely to graduate.

College Enrollment Patterns

Black freshmen are far more likely to attend community colleges than public 
four-year universities (see Figure 10). To be sure, this is true for all groups and 
represents ratios generally consistent with California’s 55-year-old Master Plan 
for Higher Education, which calls for a far greater number of seats in community 
colleges than in the California State University (CSU) and University of California 
(UC) systems.34 

A high school 
diploma has 
proven insufficient 
for Black youth 
to realize the 
American Dream. 

WHERE DO CALIFORNIA’S BLACK STUDENTS  
GO TO COLLEGE?

FIGURE 10: Institution types attended by California’s Black first-time freshmen 
Note: For-profit and nonprofit institutions include Title IV eligible two-year and four-year colleges. This 
excludes for-profit and less than two-year institutions that only offer career certifications in areas 
such as cosmetology and massage therapy. 

Source: U.S. Department of Education, Institute of Education Sciences, National Center for Education 
Statistics. Retrieved from Integrated Postsecondary Education Data Systems (IPEDS).
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California’s Black college freshmen disproportionally attend private for-profit 
colleges, and they are unrepresented in the California State University and 
University of California systems (see Figure 11). This is cause for concern, because 
students who attend four-year institutions, particularly the UCs, are far more likely 
to earn degrees — as we’ll discuss in the next sections. 

High Remediation Rates

Regardless of the institution they attend, Black college students are more likely 
than their peers to require remedial, non-credit bearing coursework that must be 
completed before they can start making headway on their degrees. This means that 
they are paying for classes that do not earn credits. 

At the California community colleges, 87 percent of incoming Black students are 
required to take pre-college level “developmental” courses.35  This affects overall 
college persistence: Students who start community college in developmental 
courses complete a degree at just half the rate of their peers who went straight 
into college-level courses.36 At the CSU level, 51 percent of Black freshmen 
entering in 2014 needed remediation in math, and 44 percent needed remediation 
in English before they could take college-level math and English courses. By 
contrast, only 15 percent of White students needed remediation in math and 11 
percent needed remediation in English.37 

Low Completion Rates

Black students are far less likely than White and Asian students to earn a degree or 
certificate. Indeed, for both Black and Latino students, it’s more likely than not that 
they will leave a CSU or community college without having secured a degree or 
certificate, or having transferred to a four-year institution.38  

With community colleges enrolling the vast majority of Black students, their 
success rates matter a great deal. Yet in 2013, these colleges awarded a certificate, 
degree, or transfer to a four-year institution to only 37 percent of Black students — 
and that’s within six years of enrollment, even though these colleges are meant to 
offer two-year degrees and transfer pathways to four-year colleges.39

Black college 
students are 
more likely  
than their  
peers to require 
remedial, non-
credit bearing 
coursework 
that must be 
completed before 
they can start 
making headway 
on their degrees. 

FIRST-TIME FRESHMAN ENROLLMENT  
BY INSTITUTION TYPE, 2013

FIGURE 11: Undergraduate enrollment by institution type, 2013
Source: U.S. Department of Education, Institute of Education Sciences, National Center for Education 
Statistics. Retrieved from Integrated Postsecondary Education Data Systems (IPEDS).
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Black students 
represent only 
4 percent of the 
student body at 
UCLA, a figure 
that has declined 
by 2 percentage 
points since 
affirmative action 
was banned at 
the University of 
California in 1995. 

Black students attending for-profit colleges face similar success rates. While 
these colleges vary dramatically in quality and mission, on average, they saddle 
students with large loans while failing to offer them meaningful degrees — when 
they award degrees at all.40 Six-year graduation rates in these colleges are around 
35 percent,41 and students at these schools make up nearly half of all California 
students defaulting on their student loans.42   

Black students attending CSU campuses don’t fare much better, in terms of 
completion. Only 37 percent complete a degree within six years of starting.38 
(See Figure 12) Still, some CSUs perform much better. For example, 63 percent of 
Black students at San Diego State University graduate in six years, as compared 
with graduation rates of 68 and 60 percent for White and Latino students, 
respectively.43  

At UC campuses, graduation rates are much higher: 73 percent of Black students 
complete a degree within six years. Black students fare best overall at University 
of California, Los Angeles (UCLA), where 85 percent graduate in six years.44 At 
the same time, Black students represent only 4 percent of the student body at 
UCLA, a figure that has declined by 2 percentage points since affirmative action 
was banned at the University of California in 1995.45 (See Figure 12 for completion 
rates by higher education type.)

ARE CALIFORNIA’S BLACK STUDENTS  
COMPLETING COLLEGE?

FIGURE 12: Six-year graduation rates for freshmen entering CSU in 2008 and 
UC in 2007. Six-year degree, certificate or transfer rates for degree-seeking 
students who entered community college in 2008. 
Note: Community college cohort defined by students earning more than six units and attempting any 
math or English course within first three years of enrollment.

Source: California Community Colleges Chancellor’s Office 2015 Statewide Student Success 
Scorecard; CSU Division of Analytic Studies; UC Office of the President, 2015.
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WHAT DOES IT 

TAKE TO IMPROVE 

COLLEGE ACCESS 

AND SUCCESS?

California’s Black students are more likely to attend and complete college when they 
receive early, continuing college-going supports, have access to adequate financial 
aid, and are swiftly accelerated through pre-college coursework. Strategies that work 
include these:

1.  Providing college-going supports. For many students, particularly those whose 
parents did not attend college, learning about college is the first step to getting 
there. While students must be academically prepared, they must also be able to 
navigate the daunting college application and financial aid gauntlets. Successful 
programs build students’ college awareness, help them plan for college, assist 
them in completing college and financial aid applications, and provide the continued 
academic support they need to complete college-preparatory coursework.  

2.  Focusing institutional efforts on student success. Getting to college is just the 
first step, and the next is making it through. Equity-minded institutions take it upon 
themselves to strengthen academic and social supports for vulnerable college 
students, including students of color and those who are the first in their families to 
attend college. These supports include tutoring, individualized academic counseling, 
and mentorship programs. These institutions should use data proactively to spot 
where students are off track and intervene and should redesign high enrollment 
courses to focus on student success.

3.  Expanding access to financial aid. Sadly, too many students face financial 
barriers to pursue a college education and many do not go simply because they 
lack information about financial aid options, or because they perceive the cost 
of tuition as out of reach — even when Pell grants, Cal Grants, institutional aid, 
and scholarships may actually make it affordable. Successful school districts and 
community partners counteract this by actively reaching out to students and their 
families. These programs familiarize students and families with the financial aid 
application process, help them complete the Free Application for Federal Student 
Aid, and connect them with scholarship funds — which can play an important role in 
making college affordable, particularly for California’s most underserved students.

4.  Accelerating access to college-level coursework. Because students who start 
college in remedial, non-credit bearing courses are far less likely to complete 
a degree,46 a number of community colleges and organizations are reforming 
developmental education, with many seeking to move students through these  
pre-college courses as swiftly as possible.  

California’s Black 
students are more 
likely to attend and 
complete college 
when they receive 
early, continuing 
college-going 
supports, have 
access to adequate 
financial aid, and are 
swiftly accelerated 
through pre-college 
coursework.



Institutions of higher education, school districts, and 
nonprofit organizations are showing that it’s possible 
to support students to and through college. Here, we 
share some examples of those that are implementing 
effective strategies for California’s Black students.

California State University, Fullerton
At CSU Fullerton, one of the most diverse CSU 
campuses, first-generation, underrepresented 
students enrolled in traditionally challenging 

courses can attend peer-led, group sessions of 
supplemental instruction. Those students who attend on 
a consistent basis earn about half to one full grade higher 
than their peers. The campus also offers a Male Success 
Initiative (MSI), which aims to raise retention and graduation 
rates of low-income, first-generation, Black and Latino male 
students. Each MSI freshman is paired with two mentors: an 
upperclassman and a faculty member. Participants attend a 
monthly gathering to share successes and challenges, and to 
offer each other moral support. With a six-year graduation rate 
of 43 percent for Black students, CSU Fullerton does better 
than the CSU average of 37 percent — though these results 
still demand improvement.

The East Bay College Fund 
The East Bay College Fund operates a variety 
of college access, persistence, and financial aid 

programs. Recipients of the Great Expectations Scholarship 
receive a four-year, $16,000 award and are paired with 
mentors, attend career workshops, and receive assistance 
finding internships. The Launch Scholarship Program provides 
community college students with smaller scholarships 
to help them complete their degrees and transfer to four-
year institutions. Since its founding in 2002, 80 percent of 
scholarship recipients have completed their bachelor’s 
degree within six years, a rate significantly higher than the 
national average for low-income students. 

The California Acceleration Project
The California Acceleration Project works to transform 
remediation in community colleges to increase 

completion and equity. Through its professional development 
network, community college faculty learn to redesign curricula 
and change their placement policies to accelerate students into 
credit-bearing courses. Faculty share a set of design principles 
for high-challenge, high-support instruction, with remediation 
provided just-in-time in the context of college-level tasks. In math, 
CAP colleges offer redesigned pathways for students in majors 
that require statistics. So far, the results look promising: CAP tells 
us that math completion rates for Black students in CAP are four 
times greater than for Black students in traditional remediation.

The Umoja Community
Umoja (a term meaning “unity” in Kiswahili) has 
affiliated programs at 34 California community colleges. 

These affiliates work to increase academic performance, 
ensure college persistence, and raise retention rates of 
Black community college students. Through these programs, 
students learn in small communities that allow them to 
develop relationships with a cohort of students. They are also 
matched with college faculty or community member mentors, 
enroll in college guidance courses, have access to tutoring and 
supplemental instruction, and engage in service learning projects. 

Riverside Unified School District’s Heritage Plan
This district program strives to improve academic 
outcomes and college-going rates for African 

American Students.  Mentor teachers at each high school 
invite academically promising 10th – 12th graders to 
participate in the program. The teachers work closely 
with counselors, who review the student transcripts, to 
identify A-G courses still needed for college eligibility. They 
monitor grade progress, build students’ college awareness 
and help them plan for college. Students visit nearby 
colleges and universities, and receive help in completing 
applications for college, applying for financial aid, drafting 
personal statements, and transitioning to college through 
partnerships with CSU San Bernardino and University of 
California - Riverside’s Early Academic Outreach Program.  

The CSU African American Initiative
In partnership with churches serving 
predominantly African American congregations, 

CSU representatives build parent and student awareness 
about what it takes to get to college. During “Super 
Sunday,” CSU leaders attend services at more than 100 
churches to deliver a message about the importance  
of preparing for college. Available in the East Bay and 
Los Angeles areas through church partners, the Summer 
Algebra Institute helps middle school students prepare 
for college preparatory math courses. The “Super 
Saturday College Fair” allows students and families 
to visit a CSU campus to learn about the admissions 
process, financial aid, careers and more.

East Bay College Access Network
East Bay College Access Network (CAN) 
partners with the Oakland Unified School District 

(OUSD) to increase the number of students applying for 
and receiving college financial aid. Through organized 
collaboration between OUSD, the schools, and non-
profits, and from in-class financial aid assistance and 
data tracking to OUSD staff trainings, the CAN helps 
the district increase access to college financial aid for 
all students. CAN tells us that since beginning their 
work, schools supported by the CAN have seen a 
30 percentage-point jump in the percent of students 
applying for Cal Grants.
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RECOMMENDATIONS

In this report, we have documented the tragic 
opportunity and achievement gaps affecting Black 
children, from cradle to career. We have also described 
the strategies that help reverse these troubling trends. 
From these efforts, it is clear that progress is possible. 
We urge California’s leaders — including those in state 
government, school districts, and institutions of higher 
education — to learn from these promising practices and 
to do more to serve California’s Black students. We offer 
the following recommendations.

FOR STATE
POLICYMAKERS

1.  Provide equitable access to affordable and high-
quality early learning opportunities.

 a.  Guarantee high-quality preschool to all low-income 4-year-olds 
rather than the sorely limited number of students for whom 
the state currently has space. 

 b.  Provide districts with the extra resources they need to 
effectively implement Transitional Kindergarten, including 
funding for teacher training, family engagement, and 
community outreach.

2.  Develop and improve data and accountability systems 
so educators, advocates, and parents have up-to-date 
information that can help them identify and address 
disparities. 

 a.  The state’s system of accountability for school and district 
performance is in flux. Under the newly designed system, 
the state should direct supports, technical assistance, and 
interventions to schools and districts that fail to serve all 
groups of students well. This means not only disaggregating 
data by race and other subgroups, but also requiring action 
in schools and districts that have persistent opportunity or 
achievement gaps.

 b.  Track attendance through the state’s longitudinal data system. 
Adopt a common definition for chronic absence and collect 
chronic absence data for all school districts across the state.

 c.  Establish a state commission, agency, or partnership to act 
as a clearinghouse for postsecondary education information 
so that educators, community members, and policy makers 
have comprehensive, reliable data on high school-to-
college transitions, postsecondary persistence, and college 
graduation.  

3.  Break the relationship between ZIP code and school 
performance, so that a child’s address does not 
determine his or her educational destiny.

 a.  Create and expand school district options like magnet schools, 

so that parents have more choices regarding where they 
send their children to school. These options should be made 
available, in particular, to students who would otherwise 
be assigned to low-performing or intensely segregated 
neighborhood schools.

 b.   Through countywide programs and regional magnet 
schools, offer families the option to attend high-performing 
public schools outside of their districts. As the UCLA Civil 
Rights Project points out, most segregation is among school 
districts, not within them. If we make it possible for students 
to voluntarily cross district lines, families will have more 
options and our schools may have more diversity.41  

4.  Ensure all students have the effective educators, 
rigorous standards and instruction, and academic 
resources they need to succeed.

 a.  Create statewide programs, such as loan forgiveness 
programs, that incentivize effective teachers and principals, 
especially culturally and linguistically diverse educators, to 
teach in our highest need schools and subject areas. 

 b.  Invest more state funding in Common Core and Next 
Generation Science Standards implementation, especially 
as the state finds itself with one-time revenues to spend 
on K-12 education. These funds should be primarily used to 
support teacher development, training, collaboration, and 
planning so educators can help all children, and especially 
our state’s highest need students, master the new standards. 

 c.  Monitor the implementation of the new state standards to 
identify how effectively they are supporting the learning of 
California’s Black, Latino, low-income, and English learner 
students.

5.  Address school climate issues through policy change.

 a.  Extend state data reporting to include cross-tabulations of 
suspension and expulsions by race and gender in order to 
see how Black boys and Black girls are affected by local 
discipline practices.

 b.  Monitor the impact of recent legislation that eliminates 
willful defiance as a reason for suspending students in 
kindergarten through third grade and expulsion of all 
students for the same reason. 

 c.  Strictly limit exclusionary discipline practices like out-of-
school suspensions that cause students to miss out on 
critical learning time and have a disproportionate impact on 
Black students.

6.  Expand access to higher education, especially 
our UC and CSU campuses, for underrepresented 
students, and increase accountability for 
persistence and graduation. 

 a.   As long as K-12 opportunities are stacked against certain 
racial groups, institutions of higher education should be 
allowed to consider race as one of many factors when 
making admissions decisions.

 b.  Increase the number of UC and CSU seats for California-
resident freshmen, especially on college campuses that 
have experienced a decline in the percentage of newly 
enrolled African American students and other historically 
underrepresented groups, and for top high school 
graduates who are historically underrepresented. 

 c.  Fund colleges for both enrollment growth and successful 
outcomes. 
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4.  Improve school climate so that students feel safe, 
supported, and engaged in — rather than pushed 
out of — school.

 a.  Eliminate willful defiance and disruption as allowable 
reasons for suspension of students in grades four and 
above. State law already prohibits this in kindergarten 
through third grade, but districts must act locally to disallow 
this practice for older students. Districts that have already 
made this move may consider prohibiting out-of-school 
suspensions entirely so that students don’t miss out on 
critical learning time.

 b.  Provide teachers, counselors, and administrators with 
training on restorative discipline practices and culturally 
relevant instruction, and strategies for recognizing and 
addressing hidden biases.

5.  Offer Black students a full range of health and social 
services — in partnership with community-based 
organizations and other agencies — to ensure they 
are physically, socially, and emotionally ready to learn. 

 a.  In schools serving high concentrations of low-income and 
African American students, make medical, dental, mental 
health, and counseling services readily available.

 b.  Offer Black youth opportunities to build healthy 
relationships with adults and their communities through 
mentorship, service, and internship programs.

 c.  Hire counselors or social workers specifically charged with 
providing academic and socio-emotional supports for foster 
youth and students on probation. In addition, strengthen 
coordination between agencies that serve foster youth, 
schools, and districts to create a continuum of support 
from home to school.

6.  Meaningfully and deliberately engage African 
American parent, student, and community 
members in school and district decisions.

 a.  Ensure that parents and guardians of African American 
children are proportionately represented on parent advisory 
and school site councils; actively solicit the input of diverse 
families when developing school and district plans. 

 b.  Build formal partnerships between the district and 
community or faith-based organizations representing 
African American communities.

 c.  Create opportunities for Black youth to use their voice:  
For example, establish student groups for African American 
students, and create seats for students of color on district 
advisory committees.

7.  In higher education, implement and expand campus 
programs and student supports that increase 
persistence and graduation rates.

 a.  Implement and expand academic and social support 
programs that help first-generation college students and 
African American youth transition from high school to college. 

 b.  To speed the transition from high school to college-level 
coursework, especially in our CSU system and community 
colleges, create policies and programs that place more 
students directly in college-level English and math. 
Redesign and streamline remedial courses to reduce the 
time students spend in those non-credit bearing classes. 

FOR SCHOOL DISTRICT AND  
HIGHER EDUCATION LEADERS

1.  Within districts, provide intensive supports to 
struggling or highly segregated schools, and 
offer families at those schools meaningful ways 
to be engaged and secure the best educational 
opportunities for their children.

 a.  Use both quantitative and qualitative data to identify 
schools in need of support and develop meaningful 
improvement plans for them. Engage parents and students 
as true partners in identifying the best turnaround solutions 
for struggling schools.

 b.  Consistent with the spirit of the Local Control Funding 
Formula, target more resources and support to schools 
with high concentrations of low-income students, students 
of color, English learners, foster youth, and homeless youth. 

 c.  Create more high-quality public choice options for families, 
including magnet schools, college and career-preparatory 
academies, and early college or dual-enrollment high school 
programs. 

2.  Expand access to early education opportunities, 
especially for low-income families and families of color.

 a.  Through partnerships between school districts and early 
education providers, make quality preschool and early 
education more accessible and affordable to families. This 
includes bringing preschools into the school district in order 
to create more seamless pre-K to third-grade transitions.

3.  Provide all students, including African American 
students, rigorous college and career-preparatory 
courses and instruction. Provide targeted supports 
to students who are struggling academically.

 a.  Expand access to rigorous classes, including A-G, AP, and 
credit-bearing courses at local colleges. 

 b.  Expand access to expanded learning time both after school 
and in the summer.

 c.  Disaggregate data by race in order to identify gaps in 
access to rigorous learning opportunities like A-G courses, 
AP classes, and GATE programs. Use this data to engage 
stakeholders in discussion and planning on closing 
opportunity and achievement gaps.

 d.  For students who are struggling academically, offer 
opportunities for them to catch up to their peers and 
get on track for high school graduation and college. This 
includes offering tutoring; expanding before- and after-
school learning time; providing opportunities to remediate 
‘D’ grades, which are not accepted by the UC and CSU 
systems; and creating opportunities to recover credits.

 e.  Generate a personalized learning plan for each high-need 
student, especially foster youth, truant youth, and academically 
struggling students — subgroups that are disproportionally 
African American. These plans should address each child’s 
unique academic, socio-emotional, and health needs. 

 f.  Create district programs that incentivize effective teachers and 
principals, especially culturally and linguistically diverse educators, 
to teach in our highest need schools and subject areas. 
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CONCLUSION

As a nation, we hold equality, fairness, and hard work as important values. 
Yet while we believe that every child has an equal opportunity to succeed, 
the sad truth is that they don’t. A Black child, whether rich or poor, faces 
barriers to success in school and life, from cradle to career. And if that 
child comes from a low-income family, she faces a double disadvantage. 

Improving our education system is not just a matter of one “fix.” All 
Black children need effective teachers, rigorous coursework, academic 
supports and enrichment, safe learning environments, and more if they 
are to get the world-class education they deserve. Countless individuals 
know this. The efforts by organizations, school districts, and universities 
showcased in this report are just a fraction of the powerful work being 
done in communities around California. These groups are successfully 
chipping away at disparities and inequities in schools. However, if we 
continue to chip away at the rate we are, it will be decades before we 
erase opportunity and achievement gaps. If we believe California is a 
land of opportunity, we must also acknowledge that this rate of progress 
is unacceptable. As a state with the fifth largest Black population in the 
country, we must do more and we must do better. 

The recommendations proposed here challenge district and state 
leaders to address the systemic inequities bearing down on young Black 
Californians. Both the report and the recommendations included in it are 
intended to be part of a larger effort that addresses educational disparities 
with the sense of fierce urgency our students deserve. 

What will this take? It will take amplifying the voices of students, 
community members, and parents who know from their lived experience 
what these statistics look and feel like. It will take a coordinated, 
concerted effort by educators, administrators, researchers, elected 
officials, and policymakers to prioritize equity. It will take a collective 
agreement that the future will be far brighter for all Californians if we 
ignite young Black minds today.

If we believe 
California is a land 
of opportunity, 
we must also 
acknowledge that 
this rate of progress 
is unacceptable. 
As a state with the 
fifth largest Black 
population in the 
country, we must do 
more and we must 
do better. 
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Black Minds Matter Digital Toolkit 
 

TWITTER 

1. New @EdTrustWest Report #BlackMindsMatter looks at persistent educational 

disparities, promising practices http://bit.ly/1OSFz3l  

2. We should do more to show that #BlackMindsMatter. New @edtrustwest report offers 

promising practices, policy recs http://bit.ly/1OSFz3l  

3. From the early years through college, it’s time to show that #BlackMindsMatter in #CA: 

http://bit.ly/1OSFz3l  

4. Schools, districts, colleges & communities are stepping up in #CA to show that 

#BlackMindsMatter Learn more: http://bit.ly/1OSFz3l  

5. Lack of access to opportunities leads to educational disparities - @edtrustwest 

#BlackMindsMatter report http://bit.ly/1OSFz3l  

6. Check out the #CA policy timeline in the latest report from @edtrustwest 

#BlackMindsMatter http://bit.ly/1OSFz3l  

7. If we believe that #BlackMindsMatter in #CA, then we've got some work to do. Read, 

share, engage: http://bit.ly/1OSFz3l 

 

 

FACEBOOK, GOOGLE +, TUMBLR, LINKEDIN 

1. Check out “Black Minds Matter: Supporting the Educational Success of Black Children in 

California”, a new report from Ed Trust – West looking at how the nearly 1 million Black 

youth in California are faring from preschool through college. http://bit.ly/1OSFz3l  

2. New report from Ed Trust – West calls on policymakers, education leaders, and all 

Californians to prioritize the equity-based changes that California’s Black students 

deserve and have been waiting far too long for. http://bit.ly/1OSFz3l  

 

http://bit.ly/1OSFz3l
http://bit.ly/1OSFz3l
http://bit.ly/1OSFz3l
http://bit.ly/1OSFz3l
http://bit.ly/1OSFz3l
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Black Minds Matter: Supporting the Educational Success of Black Children in California 
At-A-Glance 
 

HISTORICAL IMPACT OF DISCRIMINATORY POLICY DECISIONS AND INSTITUTIONAL DECISIONS 

 Over the past 165 years, court cases and policy legislation have shaped the educational experiences of Black 
children.  

 While there are Black youth and families across California dedicated and committed to education, students 
unfortunately attend schools in an education system that squanders their talent.  

 Despite some progress, the unfortunate reality is that opportunity gaps persist. At the current rate of 
progress, it will take decades to close the achievement gap between Black students and their peers. This 
will leave California’s nearly 1 million Black youth under age 25 continuing to face an uphill battle to get the 
education they deserve. 

PERSISTENT GAPS AND STEREOTYPES 

 Black children in California are still 
o The least likely to: 

 be placed in gifted and talented education programs 
 have access to and be given a full sequence of college preparatory classes 
 graduate high school in four years  
 complete a college degree 

o The most likely to: 
 be suspended or expelled 
 be taught by ineffective teachers 
 require remedial courses when they enter college 

 Studies show that teachers hold lower expectations for Black students and that these expectations and 
perceptions can predict and even influence students’ outcomes in schools. 

 The deaths of unarmed youth by law enforcement across the country tell young Black Americans that their 
lives matter less than other lives. The experiences California’s Black students have in school tell them that 
their minds and futures matter less as well.  

IT DOESN’T HAVE TO BE THIS WAY – SO WHY IS IT? 

 These troubling findings are a result of the lack of access to opportunities and a history of inequitable policy 
decisions and institutional weaknesses rather than a lack of student ability or parent dedication. 

 There are pockets around California where schools, districts, and/or community organizations are 
committing to closing opportunity and achievement gaps and these efforts are promising. 

 But to make the type of impact we need to stop the disenfranchisement of Black students, broader and 
more systemic changes are needed. 

 We know that Black student success is possible – schools and districts around the state where both low-
income and higher-income Black students excel demonstrate this. 

 These successful promising practices suggest that the persistence of opportunity and achievement gaps is 
due more to a statewide lack of urgency and commitment than a lack of knowledge and solutions. 

 We can learn from what’s working to close these gaps and work to replicate best practices through policy 
changes at the state and local level, through implementing promising practices in schools and districts, and 
through collaborating with parent and community-based organizations already doing this work. 

 Specific policy and practice recommendations in the report are intended to serve as a kicking off point for 
statewide discussion and engagement, and to lay out an action plan for policymakers committed to 
ensuring Black minds matter in California.  



Board Communication Form for 2015-16  

 

 
  

SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 
BOARD COMMUNICATION 

 
 

 

BC NO:  CBO-48 

  

CONFIDENTIAL ITEM - (Check a Box) No: ☒  Yes: ☐ Date:  10/30/2015 

Approved by: José L. Banda, Superintendent 

To the Members of  the Board of Education 

Prepared by:  Gerardo Castillo, Chief Business Officer 
Contact Email: 

Gerardo-castillo@scusd.edu 

Subject:  Inquiry from Board Member Regarding Revenues Received from City of Sacramento and 

Payments Made to City of Sacramento  

 

In response to an inquiry from a Board member regarding revenues received from City of 

Sacramento and payments made to City of Sacramento - for the last completed fiscal year 2014-15, 

we received $416,229.58 from City of Sacramento and paid $5,907,609.97.  For FY 2014-15, we 

paid $5.49 million more than received from City of Sacramento. Even if we exclude utilities (water), 

SCUSD paid $3.6 million more than received from the City.  Beginning this current fiscal year 

2015-16, SCUSD will no longer receive lease revenue from the 4
th

 R and START program 

equivalent to $200,000. 

 

The following files are attached: 

 Summary of revenues and payments to City of Sacramento for fiscal year 2014-15 

 Receipts from City of Sacramento for fiscal year 2014-15 

 Payments to City of Sacramento for fiscal year 2014-15 

 

Please contact me if you have any questions.  

 

 



2014-15 Revenue Sources from City of Sacramento Pay to SCUSD Amount Comments
4th R Lease  $         73,171.05  Last year we received funding, but not current year
4th R Portable Replacement  $       100,000.00 
Civic Permit Total  $         15,742.94 
Fingerprinting Total  $           2,610.00 
Food Service Total  $           2,524.80 
Gang Violence Grant Total  $         56,609.20 
Light bulbs @ Didion  $              529.48 
Sac Start Lease Total  $       122,439.45  Last year we received funding, but not current year
Transportation Total  $         42,602.66 
                                                                                           Total 416,229.58$       

2014-15 Payments to City of Sacramento Pay from SCUSD Amount

BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT  $    2,849,444.41 
CROSSING GUARD Total  $         10,852.20 
FACILITY USE - SACRAMENTO CONVENTION CENTER  $         10,377.50 
FIRE ALARM Total  $           2,467.00 
RESOURCE OFFICER Total  $    1,123,364.93 
ENROLLMENT CENTER SECURITY  $           4,964.00 
PAYMENT FOR A SHED  $              600.00 
SIDEWALK REPAIR Total  $         17,552.70 
UTILITIES Total  $    1,887,987.23 
                                                                        Total Expenditures 5,907,609.97$    

                                                                                          Net (5,491,380.39)$   
                                                                 Net Excluding Utilities (3,603,393.16)$   



Receipts From City of Sacramento
Fiscal Year 2014-15

Receipt # Received Receipt Amt Customer Name Invoice # Comment Purpose
CT15-0002375 8/20/2015  $   (7,228.25) CITY OF SACRAMENTO APPLY CT15-0000499 CK0000284425 > AR15-00007/00018 4th R Lease
CT15-0000001 7/2/2014 7,228.25 THE 4TH R CHILDCARE PROGRAM AR15-00015 CITY OF SACTO, CK#0000274266, AR15-00015 4th R Lease
CT15-0000055 7/10/2014 19.91 THE 4TH R CHILDCARE PROGRAM AR14-00833 CITY OF SACTO, CK#0000275524, AR14-00833 4th R Lease
CT15-0000146 7/28/2014 7,228.25 THE 4TH R CHILDCARE PROGRAM AR15-00016 CITY OF SACTO,CK#0000277504,AR15-00016 4th R Lease
CT15-0000225 8/11/2014 1,914.21 THE 4TH R CHILDCARE PROGRAM AR14-00879 CITY OF SAC, CK#0000278985, AR14-00879 4th R Lease
CT15-0000363 9/4/2014 7,228.25 THE 4TH R CHILDCARE PROGRAM AR15-00017 AUG.RENT FOR 4TH R, CK#0000281440, AR15-00017 4th R Lease
CT15-0000597 10/29/2014 7,228.25 THE 4TH R CHILDCARE PROGRAM AR15-00019 4TH R LEASE OCT, CITY OF SAC, CK#0000288055 4th R Lease
CT15-0000761 12/1/2014 7,228.25 THE 4TH R CHILDCARE PROGRAM AR15-00020 CITY OF SAC, SAC 4TH R LEASE, CK#0000291214 4th R Lease
CT15-0000984 1/13/2015 7,228.25 THE 4TH R CHILDCARE PROGRAM AR15-00021 SAC4TH R MONTHLY RENT JAN 2015,, CK#0000294318 4th R Lease
CT15-0001182 2/12/2015 3,507.58 THE 4TH R CHILDCARE PROGRAM AR15-00347 CITY OF SAC, AR15-00347,CK#0000298328 4th R Lease
CT15-0001266 2/27/2015 7,228.25 THE 4TH R CHILDCARE PROGRAM AR15-00022 AR15-00022, 4TH R, FEB LEASE, CK#0000300420 4th R Lease
CT15-0001411 3/24/2015 7,228.25 THE 4TH R CHILDCARE PROGRAM CITY OF SAC, MONTHLY RENT SAC 4TH R, CK#0000303305 4th R Lease
CT15-0001586 4/28/2015 7,228.25 THE 4TH R CHILDCARE PROGRAM AR15-00023 CITY SACRAMENTO, AR15-00023, CK#0000306508 4th R Lease
CT15-0002206 7/20/2015 2,675.10 THE 4TH R CHILDCARE PROGRAM AR15-00732 CITY OF SAC, CK0000315999, AR15-00732 4th R Lease
CT15-0002377 8/20/2015 7,228.25 THE 4TH R CHILDCARE PROGRAM AR15-00018 APPLY CT15-0000499 CK0000284425 TO AR15-00018 4th R Lease
CT15-0002378 8/20/2015 -7,228.25 THE 4TH R CHILDCARE PROGRAM APPLY CT15-0001411 CK0000303305 TO AR15-00024 4th R Lease
CT15-0002379 8/20/2015 7,228.25 THE 4TH R CHILDCARE PROGRAM AR15-00024 APPLY CT15-0001411 CK0000303305 TO AR15-00024 4th R Lease

73,171.05 4th R Lease Total
CT15-0001903 6/8/2015  $ 100,000.00 CITY OF SACRAMENTO AR15-00447 CITY OF SAC, CK0000310399, AR15-00447 4th R Portable Replacement

 $ 100,000.00 4th R Portable Replacement Total
BA15-0000207 9/19/2014  $     1,286.22 CITY OF SACRAMENTO COS DEPT OF PARKS & REC, CK282865, INV1642 CP Civic Permit
CT15-0000714 11/18/2014  $        138.44 CITY OF SACRAMENTO DR.PAN,CP,CROCKER ELM,9-20-14,PANCK BRFAST,CK#1302 Civic Permit
CT15-0000715 11/18/2014  $          10.00 CITY OF SACRAMENTO GIRL SCOUTS, CIVIC PERM, 11/6/14,ETHEL, CK#70361 Civic Permit
CT15-0000716 11/18/2014  $     1,171.88 CITY OF SACRAMENTO ETS,CIVIPERM, EVENT 10-11-14 H.JOHNSON, CK#68718 Civic Permit
CT15-0000717 11/18/2014  $        660.32 CITY OF SACRAMENTO CIVIC PERM, BURBANK,9-14-14,BASKETBALL, CK#50112 Civic Permit
CT15-0000718 11/18/2014  $          10.00 CITY OF SACRAMENTO CP,THEODORE JUDAH PTA,10-6-14,CK#343705461 Civic Permit
CT15-0000719 11/18/2014  $        806.10 CITY OF SACRAMENTO NOTHERNCARUGBY,MCCLATCHY CP,10-26-14,CK#3503 Civic Permit
CT15-0000720 11/18/2014  $        325.00 CITY OF SACRAMENTO DREAN ENRICHMENT,CP PHEOBE, 10-13-14,CK#3099 Civic Permit
CT15-0000721 11/18/2014  $     1,818.30 CITY OF SACRAMENTO FIESTA EDU,ROSEMONT, CONFERENCE,9-20-14,CK#15410 Civic Permit
CT15-0000722 11/18/2014  $          10.00 CITY OF SACRAMENTO CP,ACADEMIC BOWL ROSEMONT 12-14-14,CK#314191 Civic Permit
CT15-0000723 11/18/2014  $        160.00 CITY OF SACRAMENTO COUNTY,CP TABLETENNIS, ROSEMONT,10-27-14,CK#546 Civic Permit
CT15-0000724 11/18/2014  $          70.00 CITY OF SACRAMENTO MAD SCIENCE,CP SEQUOIA 10-22-14, CK#9218 Civic Permit
CT15-0000753 11/25/2014  $        425.32 CITY OF SACRAMENTO CTA, KENNEDY LIBRARY RENTAL, 8/23/14, CK#01938016 Civic Permit
CT15-0001347 3/17/2015  $        113.83 CITY OF SACRAMENTO CITY OF SAC, CP#13033, CK#0000301272 Civic Permit
CT15-0001349 3/17/2015  $        303.34 CITY OF SACRAMENTO CITY OF SAC, CP#12404, CK#0000301671 Civic Permit
CT15-0001431 3/30/2015  $     6,009.65 CITY OF SACRAMENTO CITY OF SAC, CP#S 1731& 1733, CK#0000302824 Civic Permit
CT15-0001433 3/30/2015  $        494.54 CITY OF SACRAMENTO CITY OF SAC, CP#2015, CK#0000301897 Civic Permit
CT15-0001600 4/30/2015  $          50.00 CITY OF SACRAMENTO CITY OF SAC, CP#2062, CK#0000304777 Civic Permit
CT15-0001746 5/19/2015  $          60.00 CITY OF SACRAMENTO CITY OF SAC, CK308019, INV2081 C PERMIT Civic Permit
CT15-0002083 6/29/2015  $     1,200.00 CITY OF SACRAMENTO CITY OF SAC P&R, CK0000313161, INV2007/8 C PERMIT Civic Permit
CT15-0002217 7/21/2015  $        620.00 CITY OF SACRAMENTO CITY OF SACRAMENTO, CK0000314330, INV1920 C PERMIT Civic Permit

 $   15,742.94 Civic Permit Total
CT15-0000226 8/11/2014  $        510.00 CITY OF SACRAMENTO AR14-00831 CITY OF SAC, CK#0000278677, AR14-00831 Fingerprinting
CT15-0000227 8/11/2014  $        345.00 CITY OF SACRAMENTO AR14-00850 CITY OF SAC, CK#0000278677,AR14-00850, Fingerprinting
CT15-0000738 11/24/2014  $        225.00 CITY OF SACRAMENTO AR15-00175 CITY OF SAC, AR15-00175, CK#0000290315 Fingerprinting
CT15-0001022 1/15/2015  $        225.00 CITY OF SACRAMENTO AR15-00256 CITY OF SACRAMENTO, AR15-00256, CK#0000295431 Fingerprinting
CT15-0001496 4/7/2015  $        225.00 CITY OF SACRAMENTO AR15-00449 CITY OF SAC, AR15-00449, CK#304364 Fingerprinting
CT15-0001538 4/20/2015  $        180.00 CITY OF SACRAMENTO AR15-00467 CITY OF SAC, AR15-00467, CK#0000305511 Fingerprinting
CT15-0001895 6/8/2015  $        210.00 CITY OF SACRAMENTO AR15-00528 CITY OF SAC, CK0000311197, AR15-00528 Fingerprinting
CT15-0001979 6/15/2015  $          45.00 CITY OF SACRAMENTO AR15-00554 CITY OF SAC,DEPT OF P&R,CK0000311597,AR15-00554 Fingerprinting
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Receipts From City of Sacramento
Fiscal Year 2014-15

Receipt # Received Receipt Amt Customer Name Invoice # Comment Purpose
CT15-0002114 6/30/2015  $          75.00 CITY OF SACRAMENTO AR15-00611 CITY OF SAC, CK0000313897, AR15-00611 Fingerprinting
CT15-0002130 7/6/2015  $        135.00 CITY OF SACRAMENTO AR15-00632 CITY OF SAC-P&R, CK0000314601, AR15-00632 Fingerprinting
CT15-0002315 8/10/2015  $          90.00 CITY OF SACRAMENTO AR15-00661 CITY OF SAC, CK0000318675, AR15-00661 Fingerprinting
CT15-0002316 8/10/2015  $        150.00 CITY OF SACRAMENTO AR15-00760 CITY OF SAC, CK0000318675, AR15-00760 Fingerprinting
CT15-0002338 8/11/2015  $          45.00 CITY OF SACRAMENTO AR15-00800 CITY OF SAC, CK0000322674, AR15-00800 Fingerprinting
CT15-0002339 8/11/2015  $        150.00 CITY OF SACRAMENTO AR15-00843 CITY OF SAC, CK0000322674, AR15-00843 Fingerprinting

 $     2,610.00 Fingerprinting Total
CT15-0000305 8/29/2014  $     2,524.80 CITY OF SACRAMENTO, NS14-00114 KOPSNKIDS,INC, NS14-00114,CK#1203 Food Service

 $     2,524.80 Food Service Total
CT15-0001803 5/22/2015  $     8,052.32 CITY OF SACRAMENTO, POLICE DEP AR15-00260 CITY OF SAC, CK0000309705, AR15-00260 Gang Violence Grant
CT15-0001811 5/28/2015  $   24,362.40 CITY OF SACRAMENTO, POLICE DEP AR15-00419 CITY OF SAC, CK0000309988, AR15-00419 Gang Violence Grant
CT15-0001812 5/28/2015  $   24,194.48 CITY OF SACRAMENTO, POLICE DEP AR15-00469 CITY OF SAC, CK0000309988, AR15-00469 Gang Violence Grant

 $   56,609.20 Gang Violence Grant Total
CT15-0002129 7/6/2015  $        529.48 CITY OF SACRAMENTO AR15-00630 CITY OF SAC, CK0000314601, AR15-00630 Light bulbs @ Didion

 $        529.48 Light bulbs @ Didion Total
CT15-0000499 10/21/2014 7,228.25 CITY OF SACRAMENTO CITY OF SAC, SAC START LEASE, CK#284425 Sac Start Lease
CT15-0000499 10/21/2014 8,862.40 CITY OF SACRAMENTO CITY OF SAC, SAC START LEASE, CK#284425 Sac Start Lease
CT15-0002375 8/20/2015  $   (8,862.40) CITY OF SACRAMENTO APPLY CT15-0000499 CK0000284425 > AR15-00007/00018 Sac Start Lease
CT15-0000002 7/2/2014 8,862.40 SACRAMENTO START AR15-00003 CITY OF SACTO, CK#0000274266, AR15-00003 Sac Start Lease
CT15-0000145 7/28/2014 8,862.40 SACRAMENTO START AR15-00004 CITY OF SACTO,CK#0000277504,AR15-00004 Sac Start Lease
CT15-0000364 9/4/2014 8,862.40 SACRAMENTO START AR15-00005 AUG RENT FOR SAC START, AR15-00005, CK#0000281440 Sac Start Lease
CT15-0000596 10/29/2014 8,862.40 SACRAMENTO START AR15-00006 CITY OF SAC, MONTHLY RENT START, CK#0000288055 Sac Start Lease
CT15-0000760 12/1/2014 8,862.40 SACRAMENTO START AR15-00008 CITY OF SAC, SAC START LEASE, CK#0000291214 Sac Start Lease
CT15-0000985 1/13/2015 8,862.40 SACRAMENTO START AR15-00009 SAC START, MONTHY RENT JAN 2015, CK#0000294318 Sac Start Lease
CT15-0001086 1/29/2015 8,862.40 SACRAMENTO START CITY OF SAC, SA START, MONTHY LEASE, CK#0000297362 Sac Start Lease
CT15-0001265 2/27/2015 8,862.40 SACRAMENTO START AR15-00010 FEB LEASE, SAC START, AR15-00010, CK#0000300420 Sac Start Lease
CT15-0001410 3/24/2015 8,862.40 SACRAMENTO START CITY OF SAC, MONTHLY RENT, CK#0000303305 Sac Start Lease
CT15-0001585 4/28/2015 8,862.40 SACRAMENTO START AR15-00011 CITY SACRAMENTO, AR15-00011, CK#0000306508 Sac Start Lease
CT15-0001904 6/8/2015 8,862.40 SACRAMENTO START AR15-00012 CITY OF SAC, CK0000310399, AR15-00012 Sac Start Lease
CT15-0002115 6/30/2015 8,862.40 SACRAMENTO START AR15-00013 CITY OF SAC, CK0000313897, RENT Sac Start Lease
CT15-0002376 8/20/2015 8,862.40 SACRAMENTO START AR15-00007 APPLY CT15-0000499 CK0000284425 TO AR15-00007 Sac Start Lease
CT15-0002380 8/20/2015 -8,862.40 SACRAMENTO START APPLY CT15-0001086 CK0000297362 TO AR15-00014 Sac Start Lease
CT15-0002381 8/20/2015 8,862.40 SACRAMENTO START AR15-00014 APPLY CT15-0001086 CK0000297362 TO AR15-00014 Sac Start Lease

122,439.45 Sac Start Lease Total
CT15-0000038 7/7/2014  $     2,608.62 CITY OF SACRAMENTO CITY OF SACTO, CK#0000274657, TRANS INV#060414-2 Transportation
CT15-0000311 8/29/2014  $     4,700.00 CITY OF SACRAMENTO, AR13-00832 CITY OF SAC, AR13-00832, CK#0000280452 Transportation
CT15-0000376 9/5/2014  $   17,255.33 CITY OF SACRAMENTO, POLICE DEP AR14-00881 CITY OF SAC, AR14-00881, CK#0000280119 Transportation
CT15-0000377 9/5/2014  $     6,689.96 CITY OF SACRAMENTO, CITY OF SAC, TRANS COST, CK#0000280119 Transportation
CT15-0000500 10/21/2014  $     6,003.06 CITY OF SACRAMENTO CITY OF SAC, CK#283068 Transportation
CT15-0001519 4/9/2015  $        945.59 CITY OF SACRAMENTO - OP CITY OF SAC, TRANS SERV, CK#0000303018 Transportation
CT15-0001520 4/9/2015  $     1,238.85 CITY OF SACRAMENTO - OP CITY OF SAC, TRANSPORTATION, CK#0000303651 Transportation
CT15-0001558 4/21/2015  $        290.12 CITY OF SACRAMENTO CITY OS SAC, TRNSP INV#111814-2, CK#0000304652 Transportation
CT15-0002019 6/22/2015  $        591.92 CITY OF SACRAMENTO CITY OF SAC, CK0000312181, TRANS SVCS INV050115-1 Transportation
CT15-0002250 7/27/2015  $        834.37 CITY OF SACRAMENTO CITY OF SAC, CK0000315997, INVOICE# 063015-2 Transportation
CT15-0002362 8/14/2015  $     1,444.84 CITY OF SACRAMENTO CITY OF SAC, CK0000321940, INV# 4R063015-1 Transportation

 $   42,602.66 Transportation Total
 $ 416,229.58 Grand Total
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Payment To City Of Sacramento
Fiscal Year 2014-15

Pay To Name Invoice # Payment Amt Scheduled Check # Comment Purpose
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00214 $      46,659.80 7/31/2014 97-308306 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00209 $      28,276.96 7/31/2014 97-308306 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00215 $        1,987.71 7/31/2014 97-308306 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00208 $    146,017.75 7/31/2014 97-308306 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO/TEEN SERV GRAGG002764 $        8,256.84 10/20/2014 97-310904 SUMMER PROGRAMMING ASES/21ST
CITY OF SACRAMENTO/TEEN SERV GRAGGO03116 $      37,619.29 8/10/2015 97-321576 SUMMER PROGRAMMING ASES/21ST
CITY OF SACRAMENTO/TEEN SERV GRAGGO02656-1 $      23,574.22 9/23/2014 97-309710 BALANCE ON 2013-14 CONTRACT ASES/21ST
CITY OF SACRAMENTO/TEEN SERV GRAGGO02876 $      28,648.12 4/9/2015 97-316526 AFTER SCHOOL PASSAGES PROGRAM ASES/21ST
CITY OF SACRAMENTO/TEEN SERV GRAGGO02958 $      24,211.79 4/24/2015 97-317167 AFTER SCHOOL PASSAGES PROGRAM ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00216 $      54,840.20 11/12/2014 97-311677 AFTER SCHOOL PASSAGES PROGRAM ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00222 $    300,451.93 10/28/2014 97-310903 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00223 $      50,189.03 10/28/2014 97-310903 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00230 $    222,756.90 1/13/2015 97-313332 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00229 $      72,513.51 11/21/2014 97-312010 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00233 $    168,469.49 5/12/2015 97-317725 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00235 $      31,921.55 5/12/2015 97-317725 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00238 $    149,919.25 5/19/2015 97-318008 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00237 $      31,461.69 5/19/2015 97-318008 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00249 $      28,746.07 5/19/2015 97-318008 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00248 $    150,782.16 5/19/2015 97-318008 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00253 $    185,101.66 5/19/2015 97-318008 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00252 $      33,312.85 5/19/2015 97-318008 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00261 $      50,011.94 4/21/2015 97-316865 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00260 $    243,878.87 4/21/2015 97-316865 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00265 $    184,656.98 7/7/2015 97-320009 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00266 $      49,968.95 5/18/2015 97-318008 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00271 $    182,189.66 6/16/2015 97-319212 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00270 $      35,064.98 6/16/2015 97-319212 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00275 $        5,996.29 7/17/2015 97-320820 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00277 $      18,043.98 7/17/2015 97-320820 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00278 $      97,130.68 7/17/2015 97-320820 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO REVENUE DIVISION PRCRSC00283 $    149,283.31 7/23/2015 97-321181 BEFORE/AFTER SCHOOL PROGRAM-ases, 21st CENT ASES/21ST
CITY OF SACRAMENTO/TEEN SERV PRCRMC01839A $        7,500.00 8/11/2015 97-321576 SUMMER PASSAGES PROGRAMMING ASES/21ST

$ 2,849,444.41 ASES/21ST Total
CITY OF SACRAMENTO REVENUE DIVISION PRCRMC01301-02 $        1,828.44 8/12/2014 97-308548 CROSSING GUARD CROSSING GUARD
CITY OF SACRAMENTO REVENUE DIVISION PRCRMC01314 $        2,943.10 9/23/2014 97-309950 YEAR END- CITY OF SACTO CROSSING GUARD CROSSING GUARD
CITY OF SACRAMENTO REVENUE DIVISION PRCRMC01405 $        2,314.17 10/24/2014 97-311399 CROSSING GUARD CROSSING GUARD
CITY OF SACRAMENTO REVENUE DIVISION PRCRMC01593 $        1,187.37 1/30/2015 97-313810 CROSSING GUARD CROSSING GUARD
CITY OF SACRAMENTO REVENUE DIVISION PRCRMC01753 $        2,579.12 3/25/2015 97-316216 CROSSING GUARD SERVICES OCT TO DEC 2014 CROSSING GUARD

$      10,852.20 CROSSING GUARD Total
CITY OF SACRAMENTO 540891 $           500.00 8/8/2014 97-308758 SUMMER MATTERS SHOWCASE EVENT FACILITY USE
CITY OF SACRAMENTO FACILITIES COLOMA CONTRACT 549906 $           327.50 10/22/2014 97-310609 RESERVE A TRAINING ROOM FOR VAN NATTEN FACILITY USE
CITY OF SACRAMENTO SACRAMENTO CONTRACT 29352 $        4,225.00 12/2/2014 97-312190 2015 GRADUATION CEREMONY VENUE FACILITY USE
CITY OF SACRAMENTO SACRAMENTO PREPAY P15-02137 $        4,225.00 2/3/2015 97-313976 GRADUATION HALL RENTAL FACILITY USE
CITY OF SACRAMENTO SACRAMENTO CONTRACT 29326 0 $        1,100.00 2/4/2015 97-313975 WEST CAMPUS - 2015 GRADUATION RENTAL FACILITY USE

$      10,377.50 FACILITY USE Total
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00299A $           204.00 8/7/2014 97-308548 FIRE CODE INSPECTION FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00421 $           120.00 7/9/2014 97-307122 FIre Prevention Division Invoice fro False Alarms FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00452 $           120.00 8/19/2014 97-308671 CONFIRMING: FIRE DEPT FALSE ALARM FEE FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00617 $           120.00 10/7/2014 97-310156 FALSE FIRE ALARM RESPONSE FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00403A $             84.00 1/28/2015 97-313561 LATE FEES ON C14-01137(FIRE CODE INSPECT) FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00452A $             84.00 4/14/2015 97-316525 FIRE DEPARTMENT ALARM FEE FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00421A $             84.00 2/10/2015 97-314081 City of Sacramento Fire Department FIRE ALARM
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CITY OF SACRAMENTO REVENUE DIVISION CEDCHB02954 $           348.00 3/23/2015 97-315882 16TH AND N SECUREMENT OF WINDOW FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFRC00524 $           294.00 5/15/2015 97-318009 FIRE INSPECTION - HIRAM JOHNSON FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFRC00521 $           241.00 5/15/2015 97-318009 FIRE INSPECTION - SERNA CENTER CHILD DEVLP FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00457 $           120.00 9/3/2014 97-309247 FALSE FIRE ALARM FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00554 $           204.00 11/13/2014 97-311401 FALSE FIRE ALARM FINE FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00457 A $             84.00 10/28/2014 97-310903 FALSE FIRE ALARM PAST DUE PAYMENT FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFCC00596 $           120.00 12/18/2014 97-312568 FIRE INSPECTION - BRET HARTE & FREEPORT FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFCC00610 $           120.00 12/18/2014 97-312568 FIRE INSPECTION - BRET HARTE & FREEPORT FIRE ALARM
CITY OF SACRAMENTO REVENUE DIVISION FIRFFA00674 $           120.00 11/13/2014 97-311400 SACRAMENTO FIRE DEPARTMENT/FALSE ALARMS FIRE ALARM

$        2,467.00 FIRE ALARM Total
CITY OF SACRAMENTO REVENUE DIVISION POLPCS00014 $    458,900.68 8/12/2015 97-321575 SCHOOL RESOURCE OFFICER RESOURCE OFFICER
CITY OF SACRAMENTO REVENUE DIVISION POLPCS00022 $    346,229.89 8/12/2015 97-321575 SCHOOL RESOURCE OFFICER RESOURCE OFFICER
CITY OF SACRAMENTO REVENUE DIVISION POLPCS00033 $    318,234.36 8/12/2015 97-321575 SCHOOL RESOURCE OFFICER RESOURCE OFFICER

$ 1,123,364.93 RESOURCE OFFICER Total
CITY OF SACRAMENTO REVENUE DIVISION POLPOF02835 $        4,964.00 10/6/2014 97-310370 ENROLLMENT CENTER SECURITY SECURITY

$        4,964.00 SECURITY Total
CITY OF SACRAMENTO 4th R FY15BHSHED-01 $           600.00 2/17/2015 97-314264 PAYMENT FOR A SHED ALREADY PURCHASED. SHED

$           600.00 SHED Total
CITY OF SACRAMENTO REVENUE DIVISION DOTTSW11630 $        5,188.46 11/6/2014 97-311399 SIDEWALK REPAIR AT LUTHER BURBANK SIDEWALK REPAIR
CITY OF SACRAMENTO DEPT OF PUBLIC 2327874-1 $        3,413.99 12/18/2014 97-313067 0111-405-0146/J MORSE WALKWAY REPAIR SIDEWALK REPAIR
CITY OF SACRAMENTO REVENUE DIVISION DOTTSW11824 $        2,844.65 1/23/2015 97-313810 SIDEWALK REPAIRS AT JOHN STILL SIDEWALK REPAIR
CITY OF SACRAMENTO REVENUE DIVISION DOTTSW12232 $        6,105.60 2/17/2015 97-314263 NEW TECH SIDEWALK REPAIR SIDEWALK REPAIR

$      17,552.70 SIDEWALK REPAIR Total
CITY OF SACRAMENTO UTILITIES DP15-00004 $           433.93 8/1/2014 97-308230 CITY OF SAC JULY 14 CHARGES UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00002 $      18,967.75 7/31/2014 97-308230 CITY OF SAC JULY 14 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00003 $           269.19 8/1/2014 97-308231 CITY OF SAC JULY 14 CHARGES UTILITIES
CITY OF SACRAMENTO UTILITIES 14-JUL FUND 1 $      17,796.74 8/19/2014 97-308759 WATER/SEWER 14-JUL FUND 1 UTILITIES
CITY OF SACRAMENTO UTILITIES 14-JUL FUND 11 $        1,798.69 8/19/2014 97-308760 WATER/SEWER 14-JUL FUND 11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00014 $      54,498.55 8/14/2014 97-308546 14-15 CITY OF SAC UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00015 $           660.91 8/15/2014 97-308547 city of sac f 11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00018 $    119,752.03 9/2/2014 97-309008 JULY-AUG 14 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00019 $        2,208.23 9/2/2014 97-309009 JULY-AUG 14 F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00026 $      16,685.93 9/16/2014 97-309492 JULY-AUG 14A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00028 $    166,778.31 9/19/2014 97-309707 CITY OF SAC AUG-SEPT 14 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00029 $        1,627.59 9/19/2014 97-309708 1627.59 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00030 $        4,146.36 9/19/2014 97-309709 AUG-SEPT 14 F11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00032 $      14,916.99 9/25/2014 97-309707 AUG-SEPT 14A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00035 $        2,516.84 9/30/2014 97-309948 AUG-SEPT 14B UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00036 $           610.39 9/30/2014 97-309949 AUG-SEPT 14B F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00039 $        1,891.53 10/7/2014 97-310155 JULY-SEPT 14 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00040 $      24,514.48 10/14/2014 97-310367 AUG-SEPT 14C UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00041 $           322.43 10/14/2014 97-310368 AUG-SEPT 14C F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00044 $           552.97 10/15/2014 97-310369 AUG-SEPT 14D F11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00043 $      21,925.81 10/15/2014 97-310367 AUG-SEPT 14D UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00046 $      35,196.94 10/21/2014 97-310607 SEPT-OCT 14 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00047 $        1,872.24 10/21/2014 97-310608 SEPT-OCT 14 F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00052 $      73,851.99 10/22/2014 97-310607 SEPT-OCT 14A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00054 $      16,249.09 10/27/2014 97-310901 SEPT-OCT 14B UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00056 $        2,310.92 10/29/2014 97-310901 SEPT-OCT 14C UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00055 $           647.38 10/28/2014 97-310902 SEPT-OCT 14B UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00064 $           267.07 11/12/2014 97-311398 AUG-SEPT-OCT 14 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00065 $      66,308.97 11/17/2014 97-311675 SEPT-OCT 14D UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00066 $        1,873.59 11/17/2014 97-311676 SEPT-OCT 14DF11 UTILITIES
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CITY OF SACRAMENTO UTILITIES DP15-00068 $           430.90 11/19/2014 97-311675 OCT-NOV 14 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00071 $      97,659.27 12/1/2014 97-312008 OCT-NOV 14A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00072 $        3,394.45 12/1/2014 97-312009 oct-nov 14a UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00076 $        1,401.84 12/12/2014 97-312567 AUG,OCT-NOV 14 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00075 $      44,450.88 12/12/2014 97-312565 AUG,OCT-NOV 14 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00078 $      23,258.69 12/16/2014 97-312565 NOV-DEC 14 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00079 $        2,012.01 12/16/2014 97-312566 NOV-DEC 14 F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00081 $      44,206.37 1/6/2015 97-312823 NOV-DEC 14A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00086 $      10,491.56 1/7/2015 97-312823 NOV-DEC 14B UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00093 $        1,409.50 1/13/2015 97-313065 NOV-DEC 14C UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00094 $           636.63 1/13/2015 97-313066 NOV-DEC 15F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00095 $      63,551.38 1/20/2015 97-313329 NOV-DEC 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00096 $        1,524.00 1/20/2015 97-313331 NOV-JAN 15 F11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00107 $           433.36 2/3/2015 97-313809 CITY OF SAC 1-22-15 DELIQUENT NOTICE UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00099 $        2,022.86 1/22/2015 97-313330 DEC 14-JAN 15 F11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00098 $      46,352.14 1/22/2015 97-313329 DEC 14-JAN 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00101 $      18,657.80 1/27/2015 97-313559 DEC-JAN 15A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00102 $           630.05 1/27/2015 97-313560 DEC-JAN 15A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00109 $      22,421.07 2/18/2015 97-314261 DEC-JAN-FEB 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00110 $        1,066.28 2/18/2015 97-314262 DEC-JAN-FEB 15 UTILITIES
CITY OF SACRAMENTO UTILITIES CITYOFSACDEC-FEB15 $      93,404.29 2/24/2015 97-314567 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00111 $        1,998.51 2/24/2015 97-314568 DEC-JAN-FEB15A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00112 $           597.45 2/24/2015 97-314569 DEC-JAN-FEB15A F 11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00120 $           945.55 3/4/2015 97-314935 JAN-FEB 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00119 $           640.31 3/4/2015 97-314936 JAN-FEB 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00124 $      22,441.12 3/17/2015 97-315562 JAN-FEB 15A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00126 $           858.70 3/17/2015 97-315563 JAN-FEB 15A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00125 $        1,482.41 3/17/2015 97-315564 JAN-FEB 15A UTILITIES
CITY OF SACRAMENTO UTILITIES JAN-FEB-MAR15 $      80,539.84 3/25/2015 97-316120 UTILITIES
CITY OF SACRAMENTO UTILITIES JAN-FEB-MAR15F9 $        1,966.54 3/25/2015 97-316121 UTILITIES
CITY OF SACRAMENTO UTILITIES JAN-FEB-MAR15F11 $           411.18 3/25/2015 97-316122 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00131 $           615.58 3/30/2015 97-316121 FEB-MARCH 15 F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00130 $      12,164.95 3/30/2015 97-316120 FEB-MARCH 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00134 $      41,781.29 4/16/2015 97-316523 FEB-MARCH 15A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00135 $        2,109.07 4/16/2015 97-316524 FEB-MARCH 15 F11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00141 $      26,262.40 4/23/2015 97-316863 MARCH-APRIL 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00142 $        2,145.24 4/23/2015 97-316864 MARCH-APRIL 15 F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00148 $        1,245.27 4/29/2015 97-317165 MARCH-APRIL 15B UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00147 $      61,768.02 4/28/2015 97-317165 MARCH-APRIL 15A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00149 $           642.01 4/29/2015 97-317166 MARCH-APRIL 15B F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00156 $        1,053.92 5/14/2015 97-318006 MARCH-APRIL 15C F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00157 $        1,671.94 5/14/2015 97-318007 MARCH-APRIL 15C F11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00155 $      29,676.37 5/14/2015 97-318005 MARCH-APRIL 15C UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00159 $           791.67 5/19/2015 97-318007 MARCH-APRIL-MAY 15F11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00158 $      31,051.91 5/19/2015 97-318005 MARCH-APRIL-MAY 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00160 $      61,525.62 5/28/2015 97-318361 APRIL-MAY 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00161 $        3,313.11 5/28/2015 97-318362 APRIL-MAY 15 F 9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00171 $      13,981.89 6/18/2015 97-319210 APRIL-MAY-JUNE 15A UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00169 $      68,585.15 6/18/2015 97-319210 APRIL-MAY-JUNE 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00170 $           353.44 6/18/2015 97-319211 APRIL-MAY-JUNE 15 F11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00172 $        2,096.75 6/18/2015 97-319211 APRIL-MAY-JUNE 15A F11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00177 $      84,367.11 6/29/2015 97-319819 MAY-JUNE 15 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00178 $      15,108.19 6/29/2015 97-319819 MAY-JUNE 15A UTILITIES
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CITY OF SACRAMENTO UTILITIES DP15-00179 $        3,185.01 6/29/2015 97-319820 MAY-JUNE 15A F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00188 $           353.44 7/8/2015 97-320008 MAY-JUNE 15B UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00189 $      80,767.02 7/21/2015 97-320817 MAY-JUNE 15C UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00190 $        1,029.10 7/21/2015 97-320818 MAY-JUNE 15C UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00191 $        1,944.51 7/21/2015 97-320819 MAY-JUNE 15C F11 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00193 $      71,715.61 7/29/2015 97-321179 CITY OF SAC UTILITIES UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00194 $        3,293.09 7/29/2015 97-321180 MAY-JUNE D F9 UTILITIES
CITY OF SACRAMENTO UTILITIES DP15-00199 $           637.77 8/13/2015 97-321573 CITY OF SAC JUN/JUL15 F9 UTILITIES

$ 1,887,987.23 UTILITIES Total
$ 5,907,609.97 Grand Total
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 
BOARD COMMUNICATION 

 
 

 

BC NO:   CCO-237 

  

CONFIDENTIAL ITEM - (Check a Box) No: ☒  Yes: ☐ Date:  10/30/2015 

Approved by: José L. Banda, Superintendent 

To the Members of  the Board of Education 

Prepared by:  Gabe Ross, Chief Communications Officer 
Contact Email: 

Gabe-ross@scusd.edu 

Subject: Teachers of the Year Videos 

 

As part of the Sacramento County Office of Education's Teachers of the Year program, district 

winners are interviewed by SCOE's Tim Herrera on camera. Herrera's interviews with our winners 

(Stephanie Smith of Oak Ridge and Elizabeth Villanueva of Luther Burbank) will air on Comcast 

Channels 15 and 16 on the following schedule:  
 

Cable 15: 

November 8, 3 p.m. 

November 14, 3 p.m. 
 

Cable 16: 

November 19, 7 p.m. 

November 26, 7 p.m. 

December 2, 1 p.m. 

December 4, 10 a.m. 

December 5, 4 p.m. 

December 7, 12 p.m. 
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 
BOARD COMMUNICATION 

 
 

 

BC NO:  CHRO-30 

  

CONFIDENTIAL ITEM - (Check a Box) No: ☒  Yes: ☐ Date:  10/30/2015 

Approved by: José L. Banda, Superintendent 

To the Members of  the Board of Education 

Prepared by:  Cindy Nguyen, Employee Relations Director 
Contact Email: 

Cindy-nguyen@scusd.edu 

Subject:  Classified Recruitment Fair 

 

SCUSD's Human Resource Department is sponsoring a Classified Recruitment Fair from 9 a.m. to 

12 p.m. on Saturday, November 14, at the Serna Center. The goal is to stage a one-stop-shopping 

event that results in conditional, on-the-spot job offers to qualified candidates (conditional upon 

fingerprinting, TB testing, proof of qualifications, etc.). Resumes will be reviewed and candidates 

will be interviewed during the fair. Available positions include bus drivers, food service assistants, 

instructional aides, custodians, bilingual aides and occupational therapists. Both full and part time 

positions are available. Human Resources staff is working with partners to spread the word about the 

event. 
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CONFIDENTIAL ITEM - (Check a Box) No: ☒  Yes: ☐ Date:  10/30/2015 

Approved by: José L. Banda, Superintendent 

To the Members of  the Board of Education 

Prepared by:  Al Rogers, Chief Strategy Officer 
Contact Email: 

al-rogers@scusd.edu 

Subject:  Public Education Volunteer Training 

 

We are beginning broad outreach for Public Education Volunteers (PEVs) who will be engaging 

community members on the first draft Strategic Plan. 

 

Public Education Volunteers attend a two hour training session. After the training, PEVs will 

understand the purpose of the PEV process, the expectation of the work that each PEV will do, and 

the details of the Strategic Plan and the survey tool. 

 

Please share the attached invitation and the flyer that details the available dates and times for 

training. We hope that you will consider attending a training and becoming a PEV as other board 

members have done in the past. 

 



*6-8 pm session not offered on Friday 

 
 

Become a Public Education Volunteer 

for Sacramento City Unified! 
 

Who:  Anyone with an interest in SCUSD 

What:  Learn about the district’s vision 
for the next five years and then 
reach out to your personal 
network to get their feedback 

Where:  Attend a meeting at the      
Serna Center: 5735 47th Ave, 
Sacramento 95824 

When:  November 9, 10, 12 or 13 

(One 2-hour session)  

Choose between 8-10 am, 11-1 pm, 3-5 pm or 6-8 pm* 

 

Why:  Public Education Volunteers help to provide the district 

with vital parent, student and community feedback. 

This work helps the district to plan and make decisions 

that reflect community voice. 

 

Please call 643-9222 to reserve your spot!  

Or email cathy-morrison@scusd.edu 

 

Child care and translation will be provided, upon request 

mailto:cathy-morrison@scusd.edu
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